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INTRODUCTION

The 1996 session of the North Carolina General Assembly enacted legislation, The School-Based
Management and Accountability Program (the ABCs plan), that will significantly impact the public
schools in North Carolina. The primary intent of the legislation is to establish an educational reform
initiative that will result in improved student performance. The accountability model for the public
schools in kindergarten through eighth grade is designed to provide focus and emphasis on the basic
subjects of reading, writing (communications), and mathematics, while increasing local control and
flexibility.

The legislation clearly defines and outlines The School-Based Management and Accountability
Program and states that the program "... shall be based upon an accountability, recognition,
assistance, and intervention process in order to hold each school and the school's personnel
accountable for improved student performance in the school.” Beginning with the 1996-97, this
legislation will apply to all K-8 schools. The accountability portion of the legislation will not apply
to high schools until the beginning of the 1997-98 school year. Lessons learned from the LEAs that
piloted the ABCs and from discussions with various groups of educators and citizens across the State
became the basis for legislation that would put the ABCs plan in place statewide beginning with the
1996-97 school year.

This document, the School-Based Management and Accountability Procedures Manual, is intended
to provide school personnel, local boards of education, and others with information necessary to
implement the ABCs plan as drafted by the State Board of Education and ratified by the General
Assembly. The Manual outlines those actions that are required in Senate Bill 1139. It also offers
suggestions for processes that may facilitate the implementation of the ABCs, though not required
in the legislation. It does not set forth prescribed processes for implementing the law; instead it
explains the law's expectations and provides suggestions where appropriate. In keeping with the
concept of local control, all guidelines were consciously written to give each school as much
flexibility as possible in implementing SB 1139. Each major component of the legislation is
addressed, and input was sought from nearly every division in the Department of Public Instruction
and the State Attorney General's Office.

As we work together to improve the educational outcomes of North Carolina's public schools, we
hope this manual will serve as a useful resource.



EXECUTIVE SUMMARY

Senate Bill 1139, also known as the ABCs plan, was ratified during the 1996 session of the General
Assembly. The law mandates several key provisions related to implementation of the ABCs.
Although the law also includes several other provisions such as character education and reading
instruction, this manual addresses only those components specifically related to the ABCs.
Specifically, the legislation

creates the School-Based Management and Accountability Program with the primary goal of
improving student performance

requires the State Board of Education to adopt guidelines to assist local boards of education in
the development and implementation of this program, to recognize schools that meet or exceed
their goals, to identify low-performing schools, to establish assistance teams, and to establish
a process to resolve disputes between local boards and schools in the development and
implementation of plans

requires all schools to participate in the School-Based Management and Accountability Program

provides for maximum flexibility in the use of funds and for waivers of State laws, rules, or
policies ’

allows a school improvement plan to be in effect for no more than three years but allows
amendments to the plan as often as necessary or appropriate

requires 75% of staff developrhent funds to be allotted to schools

requires the State Board of Education to set annual performance standards for each school and
to make financial awards to schools that achieve a level of growth greater than the expected
growth standard (110% of expected growth) as determined by the State Board

requires the State Board of Education to identify low-performing schools and to assign
assistance teams to those schools, giving priority to those low-performing schools where the
educational performance of students is declining

provides procedures for the State Board to dismiss principals, teachers, assistant principals,

directors, and supervisors in low-performing schools and for the State Board to assign an

assistance team. The State Board '

i.  shall suspend with pay such a principal who has been assigned to a school for more than
two years before the school is identified as low-performing and an assistance team has
been assigned

ii. may suspend with pay such a principal who has been assigned to such a school as
identified above for no more than two years

iii. .shall dismiss a teacher, assistant principal, director, or supervisor when the State Board
receives two consecutive evaluations that include written findings and recommendations
from the assistance team regarding that person's inadequate performance

iv 7



« provides an opportunity for a hearing before the State Board of Education, and requires the
State Board to adopt procedures to ensure due process rights are afforded to persons
recommended for dismissal. The State Board may appoint an interim superintendent and may
suspend any of the powers and duties of the local board

« allows the State Board to grant waivers to local boards for the principals’ salary schedule to
provide financial incentives that encourage principals to accept employment in a school
identified as low-performing

« allows local boards of education to establish community media advisory committees to
investigate and evaluate challenges to textbooks and supplementary instructional materials

« prohibits principals from requiring additional testing of students entering from nonpublic
schools if test scores from nationally standardized tests are available that are adequate to
determine the appropriate placement of the child

« requires local boards of education to evaluate teachers annually unless the local board adopts
rules that allow specified categories of teachers with career status to be evaluated less frequently

« allows flexibility to LEAs in the scheduling of teacher work days missed as a result of hazardous
weather and other unforseen circumstances:

« allows local boards of education to enter into lease purchase and installment purchase contracts
for automobiles; school buses; mobile classroom units; photocopiers; and computer hardware
and software, and related support services '

« requires the State Board of Education to develop and implement a pilot program in 12 LEAs to
allow the purchasing of supplies, equipment, and materials off State term contract if the
i. cost of the item is less than the cost under the State contract
ii. cost does not exceed $10,000
iii. LEA documents and reports savings

« allows the State Board of Education to extend the pilot program for purchasing supplies,
equipment, and materials off State term contract if the Board determines that the pilot is
effective, efficient, and in the best interest of the public schools

« allows local boards of education to approve and use textbooks not adopted by the State Board
of Education

« requires the State Board to develop a plan that encourages teachers to seek employment or
remain employed in schools identified as low-performing.




MISSION OF THE PUBLIC SCHOOL COMMUNITY

§ G.S. 115C-105.20. The primary goal of the School-Based Management and Accountability
Program is improving student performance.

Belief The General Assembly believes that all children can learn. With this as a

Statement guiding mission, the State Board of Education is charged with developing
a school-based management and accountability program with improving
student performance as the primary goal.

MISSION OFTHE FUBLIC SCHOOL COWUNITY

The mission of the pubhc school commumty is:to challenge thh
lugh expectatnons each d\_ﬂd to lea:n, to aclueve, and to fulﬁll

his or her potentlal =
Guiding From this mission, several principles were developed to guide the
Principles School-Based Management and Accountability Program (the ABCs plan).
. The ABCs plan sets standards for student performance and growth
in the basics that are the foundation for further learning and
- achievement.
. The accountability system in the ABCs plan is designed to result in
improved student performance.
. Schools and districts are accountable for the education of all
students.
. The ABCs plan should provide instructional, programmatic, and

financial flexibility for schools and school systems that meet
standards for performance and growth.

. The ABCs plan relies on local schools and school districts to
involve all parents, teachers, and community representatives in the
planning process and to develop and implement local
accountability and program evaluation systems that complement -
the State ABCs plan.

. The ABCs plan recognizes the public's right to know the
performance of local schools and school districts. School report
cards will include summary data about the status of all schools on
indicators in the ABCs plan. Data will be reported to the State
Board of Education and will be made available to pa.rents and to
the public in general.




MAJOR IMPLEMENTATION COMPONENTS

§ G.S.115C-105.20. The School-Based Management and Accountability Program directs
the State Board of Education to adopt guidelines to support local boards of education and
schools in implementing the program.

Guidelines As required by legislation, the State Board of Education must adopt

guidelines to

. assist local boards and schools in the development and
implementation of school-based management

. recognize the schools that meet or exceed their goals

. identify low-performing schools, and create assistance teams that
the Board may assign to these low-performing schools

. include on the assistance teams currently practicing teachers and

staff, representatives of institutions of higher education, school
‘administrators, and others the State Board considers appropriate
. enable assistance teams to make necessary recommendations
. establish a process to provide for the final resolution of disputes
between local boards and schools in the development and
implementation of school improvement plans.

Local As stated in the law, all LEAs are required to participate in the
Participation School-Based Management and Accountability Program. The program
is based on 4 processes which will hold each school and the school's
personnel accountable for improved student performance in the school.
The processes are accountability, recognition, assistance, and intervention.

Increased The School-Based Management and Accountability Program provides
Local Control increased local control of schools. Local boards of education
. are allowed increased flexibility in the expenditure of State funds,
in accordance with budget flexibility guidelines
. may be granted waivers of certain laws, regulations, and pohc1es

that may inhibit their ability to reach local accountability goals, as
outlined in the law in G. S. 115C-105.21B.
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BUDGET FLEXIBILITY

§115C-105.21.A. Budget Flexibility provides for maximum flexibility in the use of funds.
When a school improvement plan is accepted under G.S. 115C-105.22, the local board of
education may transfer and approve transfers of funds between funding allotment categories,

subject to the following limitations:

Teacher Assistants

Classroom Materials/
Instructional Supplies/
Equipment

Textbooks

Noninstructional Support
Personnel

Central Office
Administration

Exceptional Children and
Driver’s Education

Classroom Teachers

Vocational Education

Career Development

No waiver is required to transfer State funds appropriated
for teacher assistants in grades K-3 to teacher positions, if
included in the school improvement plan. Only vacant
positions may be transferred. (Grade placement cannot be
waived.)

No waiver is required to transfer State funds allotted for
classroom materials/instructional supplies/equipment to
textbooks, if this is included in the school improvement
plan. '

No waiver is required to transfer State funds allotted for
textbooks to classroom materials/instructional
supplies/equipment, if this is included in the school
improvement plan.

No waiver is required to transfer State funds allotted for
noninstructional support personnel (clerical, custodians, and
substitute pay) to teacher positions (any grade), if included
in the school improvement plan. No other
waiver/transfer of these funds is allowed.

Funds cannot be transferred into the central office
administration category.

Funds allotted for exceptional children, including Willie M.
and driver’s education cannot be transferred.

Classroom teacher funds can only be transferred for .
classroom/instructional supplies/equipment, exceptional
children teachers, at-risk teachers, and textbooks.

State funds allotted for vocational education may be
transferred.

Career development funds cannot be transferred.

11



WAIVERS OF STATE LAWS, RULES, OR POLICIES

- §115C-105.21.B. Waivers of State laws, rules, or policies. Waivers may be submitted

by local boards of education when included as part of an accepted school improvement plan.

Waivers will be granted only for the specific schools for which they are requested and must be
used only under the specific circumstances for which they are requested.

How to Request Waivers

Local boards of education may request waivers of State
laws, rules, or policies on the behalf of specific schools
using the following procedures:

. Identify the school.

. Describe what inhibits the school’s ability to improve
student performance.

. Identify the waiver you are requesting.

. Specify how waiver will be used.
Explain how waiver will permit the school to
improve student performance.

When the superintendent and the local board of education
have approved school improvement plans, waivers that
require approval by the State Board of Education should be
summarized on the School-Based Management and
Accountability Program Summary of School-Based Waiver
Regquests for 1996-99 form and submitted to the North
Carolina Department of Public Instruction, Office of
Instructional and Accountability Services (OIAS) for review.
OIAS will determine if identified laws, rules, or policies
should be waived and to what extent and will send its
recommendation to the State Board of Education for
acceptance or rejection. NOTE: All waivers for 1993-
96 school improvement plans expire upon
approval of plans for 1996-99.

The State Board of Education will approve or reject the
request for waivers submitted by the Office of Instructional
and Accountability Services for the specific schools, then the
local board of education will be notified.

Upon notification of approval, the local school system must
complete a Transfer of Funds form for approved waivers
(copy of the form is located in the appendices of this
manual). The completed form must be submitted to the
Department of Public Instruction’s Office of Financial and
Personnel Services in the Department of Public Instruction.
Local school systems are then responsible for ensuring that
the approved transfer goes to the specific school that
requested it.

12



. Waivers That May Be
Granted

Waivers That Will Not
Be Granted

Waivers That Affect The
Central Office

Financial Incentive
for Principals

Waivers may be granted for the following:

. Class size in grades 4-12 (this excludes class
size limitations in grades K-3)
. Teacher certification

. Duty free period for classroom teachers
. State rules and policies.

Waivers will not be granted for the following:

. State salary schedules and employee benefits

. Instructional program required under the Basic
Education Program (BEP)

. System of employment for public school teachers

and administrators (G.S. 115C-287.1 and G.S.

115C-325)

Health and safety codes

Compulsory attendance

Minimum lengths of the school day and year

Uniform Education Reporting System

G.S. 115C-12(16)b. regarding the placement of

State-allotted office support personnel, teacher

assistants, and custodial personnel on the salary

schedule adopted by the State Board

School systems may request waivers of State laws, rules, or
policies that affect the organization, duties and assignment
of central office staff only. However, none of the
duties to be performed under G.S. 115C-436 may
be waived.

Local boards may submit waiver requests related to the
placement of principals on the State salary schedule for
public school administrators. These requests must be made
to provide financial incentives to encourage principals to
accept employment in schools identified as low-performing
under G. S. 1115C-105.30.




DEVELOPMENT AND APPROVAL OF
SCHOOL IMPROVEMENT PLANS

§115C-105.22. Development and approval of school improvement plans. In order
to improve student performance, each school is required to develop a school improvement plan
that takes into consideration the annual performance goals for that school that are set by the State

Board under G.S. 115C-105.28.

Stakeholders Involvement
in Plan Development

Parent Representation
on the Team

School Improvement
Plan Strategies

School Staff Approval
of the School Improvement
Plan

Local Board of Education
Acceptance/Rejection of
the Plan

A school improvement team made up of the principal
and representatives of assistant principals, instructional
personnel, instructional support personnel (such as media
specialists and counselors), and teacher assistants assigned
to the school building, and parents of children enrolled in the
school will develop a school improvement plan to strengthen
student performance.

Parent representatives on the team must reflect the racial
and socioeconomic make-up of the student population.
Also, school improvement team meetings must be held at
times that are convenient for parents to attend.

Staff Development Funds - The school improvement
plan must include a plan for the use of staff development
funds. The funds may be used in accordance with G.S.
115C-105.21.A.

Waivers - The strategies for improving student
performance may include requests for waivers of State laws,
rules, or policies that impede that school’s ability to improve
student performance. Requests for waivers must meet the
requirements of G.S. 115C-105.21B.

The principal of the school must present the proposed school
improvement plan to all of the principals, assistant -
principals, instructional personnel, instructional support
personnel, and teacher assistants assigned to the school
building for their review and vote. The vote must be by
secret ballot. The proposed plan must have the approval
of a majority of the staff who voted on it. (A majority is one
more than half of total number of staff.)

The local board of education shall accept or reject the school
improvement plan. It cannot make any changes in a school
improvement plan that it accepts. If the local board of
education rejects a school improvement plan, then

. it must state specifically why the plan was
rejected

14



Resolution of
Disagreements

Process to Resolve
Disagreements

. the school improvement team may then
prepare another plan, present it to the school
staff for a vote, and submit it to the local
board to accept or reject.

If no school improvement plan is accepted by the local board
of education within 60 days after its initial submission, the
school or the local board may ask to use the process to

 resolve disagreements recommended in the guidelines

developed by the State Board under G.S. 115C-
105.20(b)(5).

. If this request is made, both the school and
the local board must participate in the process
to resolve disagreements. :

. If there is no request to use this process, then
the local board may develop a school
improvement plan for the school.

When the local board of education does not accept a school’s
improvement plan within 60 days of its initial submission,
the local board or the school may request the State Board of
Education to mediate the disagreement. The following
guidelines will apply:

. The principal of the school or the local board of
education must submit a request for mediation to the
Office of Instructional and Accountability Services.

. The request must include a summary of the dispute
issues and be signed by both the school principal and
chair of the local board of education (copy of the
Request for Mediation form is located in the
appendices of this manual).

. The Office of Instructional and Accountability
Services will review the request and inform the
principal and local board of education of the location
and time for the mediation.

. Individuals selected as assistance team members
under G. S. 115C - 105.31 will serve as the
mediators.

. Each of the parties will be encouraged by the
mediator to fully explain their positions/perspectives.

. The disputants will be encouraged to talk to one
another to identify their priority of underlying needs
and to brainstorm some ways of meeting the needs of
both.

. The mediator will help the disputants identify
options for solving the disagreement.

. The mediator will determine if the disputants can
come to an agreement. If so, the mediator will
suggest language and write the agreement; however
the parties involved must agree on each part.

15



Duration, Amendments
and Revision of the Plan

. The agreement will be signed by each party and
become part of the school improvement plan. The
plan must then be approved by the local board of
education.

. In the event the disputants cannot come to an
agreement, the local board of education must develop
the school improvement plan.

A school improvement plan will remain in effect for no more
than three years; however, the school improvement team
may amend the plan as often as is necessary or appropriate.
The local board of education may vacate relevant portions of
the school improvement plan that are unlawful and/or impede
student performance at a school and direct the school to
revise those portions. Amendments and revisions to the plan
must follow the same procedures as those set for plan
approval.

. SUGGESTED ACTIONS FOR
DEVELOPMENT OF THE SCHOOL i
MROVEIVIENT PLAN P

Goals other than annual pefformance goals may
contribute to the general improvement of the school
and student performance and may be included in the
school improvement plan. Although schools are not
required to follow ‘a specific ‘format for school
improvement plans or a specific planning:process, they
may choose to follow processes delineated in earlier

reform initiatives in North Carolina; i:e.,
Effective Schools, Site-Based Management, or Total
Quality Education.

~All of these programs contain some version of the
following generic planning process such .as the
Planning Cycle Phases found in the Chapter 1 School
mprovement Planning Guide: - -

assess needs

seek information

establish priorities

develop plans

implement plans

evaluate plans

review plans (annually, 1f not sooner)
communicate results.

Plannmg is meant to be a vital process, capturing the
on-going changes that a school ‘makes .as it works
toward improvement. In addition, the development of
improvement plans is a unified group effort by all
specified members of the school improvement team.

8
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PLANS AT THE SCHOOL LEVEL

o facilitate the plan approval process, the school
. improvement team may distribute plans prior to voting - -
for school staff review/study.

SUGGESTED ACTIONS ON PARENTAL
INVOLVEMENT =~

The following are key attributes for parents to possess

when considering members for the school improvement

team: .

¢ Commitment to attending regularly scheduled
meetings

o Commitment to continuous training in consensus
building, problem-solving, and group dynamics

o Belief that people working together on common

_concerns overcome the sense of being in separate .
. camps . : . } BREN s SR et . T ot

o -Belief that community support:and involvement
contribute to the continuous improvement of the
-school _ S . .

o Willingness to leave personal and/or single agenda
‘outside the meeting room _ .

e Commitment to representing all the parents of the
school

o Awareness of NC legislation on School-Based
Management and Accountability Program for 1996 -

o Awareness of the issues facing the schools today.

INCLUSION OF A SAFE SCHOOL PLAN

The State Board of Education recognizes that fear
affects the ability of students to learn and teachers to
teach. The progress of a school toward its annual
performance goals can be affected by how safe,
secure and disciplined the school is. In order to
create learning environments that areorderly and
purposeful places, schools should have a written .
plan for the safety and security of personnel and
property and appropriate staff development to enable
teachers and administrators to carry out the plan. A
safe school plan should be one component of the
overall plapning and evaluation processes

established within the school
Q 9
ERIC 17




Inclusion of a Safe School Plan Continued

The planning process for a safe school plan typrcally} .
includes the following:

Pevelop a vision and set goals

Collect and analyze data.

Identify needs, priorities and obJecuves
Select and implement activities.
Eviluate and refine the plan.

The framework for a safe school plan includes ﬁve
;- components that interact and affect the overall safety. -
of the school. These five components are the R

. physrcal environment

o school’s social/cultural environment

e .academic and special programs

* leadership and management within the school
-+ family and community. - .

The Department of Public Instrucnon s Safe Schools
Team will assist schools in the development,
implementation, and evaluation of efforts to reduce
school disruption, crime and violence.

SUGGESTED ISSUES FOR LOCAL
'BOARD OF EDUCATION TO CONSIDER

* A local board of education should accept the
responsibility of providing a forum for the
school’s staff to report progress and goals.

» A local board of education must lead by
enunciating a visionary mission statement and by
setting goals that stretch the abilities of the - :
school’s staff.

e A local board of education should accepta . .
coordinating role that focuses on results rather
than process.

Availability of the Plan The principal is required by law, G. S. 115C-288(h),
to maintain a copy of the school’s current budget and school
improvement plan, and to allow parents and other interested
persons to review and obtain copies of them in accordance
with Chapter 132 of the General Statutes.

10

i8



The following describes a three-year school improvement planning process that schools may find useful. The
process below is provided as a suggestion. Schools are not required to follow a specific process.

SCHOOL IMPROVEMENT PLANNING PROCESS

ASSESSMENT DATA COLLECTION
Test Results Surveys Other Data

|
ANALYSIS OF DATA
Strengths/Weaknesses
Prioritization of Needed Growth
Year 1 > Year 2> Year 3

STATEMENTS OF GOALS

(Focus for 3 Year Cycle)
YEAR 1
ANNUAL SCHOOL
GROWTH PLAN .
| Effective Performance Area —
Establish Goals for Annual -
School Growth Plan M
I A
Write Annual School Growth Plan I
Objectives/Activities/Strategies N
Resources Needed T
Timeline E
Persons Responsible
Evaluation Procedures N
1 YEAR 2 A
Implementation of Annual ANNUAL SCHOOL - N
School Growth Plan GROWTH PLAN C
] E
Summary of Results
(End-of-Year Report) — | REASSESSMENT | - —
I
Establish Goals for Annual P
School Growth Plan L
R |
Write Annual School Growth Plan A
(See Year 1) YEAR 3 N
T ANNUAL SCHOOL S
Implementation of Annual School GROWTH PLAN
Growth Plan
1
Summary of Results -— REASSESSMENT |<->
(End-of-Year Report) r T [ |
i Establish Goals for Annual

School Growth Plan
)|

Write Annual School Growth Plan
(See Year 1)
1
Implementation of Annual School
Growth Plan
N

Summary of Results
(End-of-Year Report)

EVALUATION OF SCHOOL IMPROVEMENT PLAN

ANNUAL REPORT ANNUAL REPORT ANNUAL REPORT
RECOMMENDATION TO SBE RECOMMENDATION TO SBE RECOMMENDATION TO SBE
Q 11
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DISTRIBUTION OF STAFF DEVELOPMENT FUNDS

- §115C-105.25. Distribution of Staff Development Funds. Requires the local board of
education to distribute seventy-five percent (75%) of the State staff development funding allotment
to the individual schools for use in accordance with their school improvement plans.

Use of Funds

Disclosure of Funding
Allocation

Disbursement Reports

Any State funds the local board of education makes available
to an individual school must be used to implement the school
improvement plan. The school improvement plan must
include a plan for the use of staff development funds.

By October 1 of each year, the principal must disclose to all
affected personnel the total allocation of all funds available to
the school for staff development. The superintendent

must disclose to all affected personnel the total allocation of
all funds available at the system level for staff development.

At the end of the fiscal year, the principal must make
available to all affected personnel a report of all
disbursements from the school staff development funds.

The superintendent must make available to affected
personnel a report of all disbursements at the system level of
staff development funds.

SUGGESTED RESOURCES AND
ACTIONS - T
No fomlat or process for the developmem of a staff
development plan is specified in the School-Based
Management and Accountability leglslauon
However, schools may wish to use
explained in the Standards for Staff Development
(Elementary School, Middle School, and High
School Editions) developed by the National Staff
Development Council during 1994-95 in cooperation
with national educational organizations. It describes ..
research-based practices that will enable a schoolto-
establish a cohesive and comprehenmve professlonal
development program. A generic process for
determining staff development content parallels -the -
planning process for improvement plans. Most
planning processes contain some combination of the
followmg elements: .

. objeétives -

e activities

* strategies

e needed resources
12



Suggested Resources and Actions Continued

. nmehnes

persons resf)onsxble
» evaluation procedures.

In addition; the Standards for Staﬁ’ Bevelopment
provides research-based information on models :of
. - staff“development ‘that “expand - optio

development in our smte The models mclnde

‘4\

trammg
md1v1dua]]y-gu1ded staff development
observation and assessment = -

.~ development and impmveme‘nt acuvmes
inquiry. PR ;

These models address long-term staff development
focused on _skills building, Change of ‘work .
: behawors,andmmntmanoeofthoseshllsmd
‘bebaviors. : _ ,

Additional information on the standards is avaﬂable

from the National Staff Development Council; P. O.

Box 240, Oxford, Ohio 45056, 1 (800) 727-7288.0r
-(513) 523-6029, fax(513) 523-0638 A_menca
AOnlmescreenname NC,DCHavens ‘

~ beyond workshops - - the most prevalent form of staff -
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CREATION OF THE TASK FORCE ON
SCHOOL-BASED MANAGEMENT

§115C-105.26. Creation of the Task Force on School-Based Management. The
State Board of Education is directed to create a task force on school-based management to advise it
on development of guidelines, documents, and other efforts to assist schools in implementing
school-based management.

Membership The task force will be composed of twenty appointed
members. They will include the following:

. Superintendent of Public Instruction
. One member of the State Board of Education
. One parent of a public school child

. Two at-large members appointed by the State Board
of Education

. The President Pro Tempore of the Senate will
appoint two members of the Senate; one member of a
local board of education after receiving
recommendations from the North Carolina State
School Boards Association, Inc.; one local school
superintendent after receiving recommendations from
the North Carolina Association of School
Administrators; one school principal after receiving
recommendations from the Tar Heel Association of
Principals/Assistant Principals and the Division of
Administrators of the North Carolina Association of
Educators; one school teacher after receiving
recommendations from the North Carolina
Association of Educators, Inc., the North Carolina
Federation of Teachers, and the Professional
Educators of North Carolina, Inc.

. The Speaker of the House of Representatives will
appoint two members of the House of
Representatives; one member of a local board of
education after receiving recommendations from the
North Carolina School Boards Association, Inc.; one
local school superintendent after receiving
recommendations from the North Carolina
Association of School Administrators; one school
principal after receiving recommendations from the
Tar Heel Association of Principals/Assistant
Principals and the Division of Administrators of the
North Carolina Association of Educators; one school
teacher after receiving recommendations from the
North Carolina Association of Educators, Inc., the
North Carolina Federation of Teachers, and the
Professional Educators of North Carolina, Inc.

14
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Term of Membership
and Vacancies

Task Force Chaii'man
and Director

Compensation for Travel
and Subsistence

Task Force
Responsibilities

Assistance by the
Department of Public
Instruction

. The Governor will appoint one representative of
business and industry

. The Board of Governors of the University of North
Carolina will appoint one representative of
institutions of higher education

. The State Board of Education will appoint one
county commissioner after receiving
recommendations from the North Carolina
Association of County Commissioners.

Members of the Task Force will serve two-year terms.
Vacancies in the appointed membership will be filled by
the officer who made the initial appointment.

All members of the Task Force will be voting members. The
members will select a member of the Task Force to serve as
its chair. The State Board of Education will appoint a
director of the Task Force.

Members of the Task Force will receive travel and
subsistence expenses in accordance with the provisions of
G.S. 120-3.1, and G.S. 138.6.

The Task Force will advise the State Board of Education on

. Development of guidelines for local boards of
education and schools to implement school-based
management as a part of the School-Based
Management and Accountability Program

. Assistance that the public schools may require to
facilitate the implementation of school-based
management

e Publications to be produced by the Department of

Public Instruction on the development and
implementation of school improvement plans.

The Task Force will report annually to the State Board of
Education on the implementation of school-based
management in the public schools on the first Friday in
December. The report may contain a summary of
recommendations for changes to any law, rule, and policy
that would improve school-based management.

With the approval of the State Board of Education, the
Department of Public Instruction will provide staff to
the Task Force at its request.

15
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ANNUAL PERFORMANCE GOALS

§ 115C-105.28. Annual Performance Goals require the State Board of Education to set annual
performance standards for each school.

Focus on
Student
Performance

Criteria for
Standards

Types of
Standards

As required by law, the focus on student performance in elementary

and middle schools shall be in the basic areas of reading, writing
(communications), and mathematics. At the secondary level, the focus
shall be on student performance in the courses required for graduation and
on other measures in the high schools as required by the State Board.

Each school is held accountable for the progress of its students.
Therefore, the accountability system evaluated by the State Board will set
annual performance goals for each school in the State and to measure the
growth in performance of all students in each individual school.

There are four criteria for setting performance standards using state-
mandated tests. i

1. Student growth standards should result in increased numbers of
students at or above grade level.

2. Standards should be challenging, rewarding high levels of
performance and growth.

3. Standards should be reasonable and achievable.

4. Standards should be fair.

The State Board of Education has set two types of annual performance
goals.

1. Performance standards refer to the absolute achievement or the
percent of students in a school at or above grade level.
2. Growth standards are benchmarks set annually to measure a

school's progress toward increasing the percentage of students at or
above grade level (a year's worth of growth for a year's worth of
school).

16
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_ Expeded
Growth Rate

Exemplary
Growth Rate

Growth
Standards

Students Included
in Accountability
Pool

Exemptions from
Testing

Also called reasonable growth, the expected growth rate is the amount of
growth that would be reasonably expected over a year's worth of time.
(See growth standard.)

Exemplary growth refers to growth that exceeds past practice and
increases the proportion of students achieving at grade level. (See growth
standard.)

The primary goal of setting a standard is to ensure that students grow a
year for each year in school; i.e., increase the percentage of students
attaining at least Achievement Level IIl each year. The growth standard
is a benchmark set annually to measure a school's progress toward
increasing the percentage of students at or above grade level (a year's
worth of growth for a year's worth of school). School growth is the
expected growth rate for that school based on (1) its previous
performance, (2) statewide average scores, and (3) a statistical adjustment
which is needed whenever test scores of students are compared from one
year to the next. All this information is placed irra formula that generates
expected growth and exemplary growth using software called ABC Tools.

Exemplary growth factors in 10 percent above the statewide average
growth in the formula and is used in conjunction with the performance
standard to identify schools that qualify for recognition and assistance.
The State Board of Education established Achievement Level Il as the
standard for grade level proficiency for all students.

To be included in accountability measures, students must have a pre-test
score and a post-test score for grades three through eight for reading,
writing, and mathematics, and have been in membership more than one-
half of the instructional period. This means that students must be in
membership in a school 91 of 180 days (regular schedules) or 46 days of
90 days (semester or block schedule).

All students who were enrolled in a public school anywhere in North
Carolina for the previous year are expected to have a pre-test score, unless
the student has been exempted from testing.

Students and schools are accountable for student performance and
achievermnent. All students should be given the opportunity to receive

17 o
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Exemption of
Limited English
Proficient
Students

Exemption of
Students with
Disabilities

instruction that will allow them to perform successfully on all state
required tests.

It is expected that 100 percent of all students who are following the
revised North Carolina Standard Course of Study and who are not eligible
for exemption will take the state-mandated tests. Blanket exemptions or
exemptions for groups of students are not allowed.

An answer document must be completed on every student in every school,
including those students who are exempted from testing.

Limited English proficient students are not automatically exempted.

Limited English proficient students (appropriately identified and assessed)
may be exempted from some or all testing for up to two school years,
depending upon their level of English language proficiency. An
exemption of a limited English proficient student begins at the time of
enrollment in the district, depending upon the child's level of English
language proficiency. See the Guidelines for Testing Students with
Limited English Proficiency, July 1996, for more specific information.

The records on exemptions of limited English proficient students will be
maintained at the school and LEA levels.

Students with disabilities may be exempted on a case by case basis, if -
stated in their Individualized Education Plan (IEP) and if they are not
following the revised North Carolina Standard Course of Study.

Students may be exempted from tests in one subject (such as writing) and
allowed to take tests in the remaining subjects (such as reading and
mathematics) for their grade level. These students will be included in the
school's 98 percent tested requirement.

It is required that written consent for exemptions be obtained from
parents, guardians, or students (if over 18). This statement must certify
that it is understood that exemption from testing may mean that the
student will not be eligible to receive a North Carolina high school
diploma.

18
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~ Alternative Students who are exempted from testing must be given alternative

Assessment assessments to demonstrate mastery of course or specific curriculum
content.
Documentation Schools and LEAs must maintain appropriate documentation on all

exempted students. School records are subject to an audit.

Failure to Meet Several consequences will result if schools fail to comply with
Testing testing requirements.
Requirements :

. Schools that test fewer than 98 percent of eligible students will

not receive school incentive awards. To determine the number of
eligible students, subtract the number of exemptions from the
number of students in membership.

. Schools that test fewer than 98 percent of eligible students for two
consecutive years may be designated as low-performing by the
State Board of Education.

. Schools are required to make public the percent of eligible
students tested. Results for schools not meeting the 98 percent
requirement will be noted in public reports.

. Schools with excessive exemptions in any year will not be eligible
to receive recognition, rewards, and/or incentives.
e Schools with excessive exemptions for two consecutive years may
- be designated as low-performing by the State Board of Education.
. Low-performing schools may be targeted for assistance and/or

intervention by the State Board of Education.

Special Careful analyses of the data show that all schools do have a chance of
Populations/ meeting the exemplary growth standard.
Programs

. If limited English proficient students and students with disabilities

have been represented in the school's population in the previous
years and they were not exempted from testing, they are included
when the school's growth rate is calculated.

. Alternative schools with assigned numbers are included in the
accountability system of the ABCs plan the same as any other
school. Programs and/or classes without a separate school number
will have test scores reported in the students’ home schools.
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Composite
Score

ABC Tools
Software

Calculating
Growth

Review
Standards

Determine
Actual
Growth

Difference in
Growth

The composite score summarizes the performance of students in a school
in reading, writing, and mathematics. It is used to determine whether a
school meets its expected standard or its exemplary standard for incentive
awards.

The composite gives a representative picture of a school's overall
performance. In other words, a school could be below the exemplary
standard for fifth-grade reading, but above the exemplary standard in
other grades and subjects. Because the composite includes performance
across all grades and subjects, the school could still reach the exemplary
standard overall and therefore be eligible for incentive awards.

The ABCs Tools software computes the sum of the differences between
the exemplary growth and actual growth in each grade and subject. An
overall writing index is also computed for grades four and seven. No
scores have to be calculated manually. This software is provided to LEA
testing coordinators by the Department of Public Instruction, Division of
Accountability. The information and examples provided here are to assist
educators and others in understanding the process for determining if
growth standards have been met.

Step one in determining if the expected growth standard has been met is
to calculate the index for writing for each of the most recent years and

the overall writing index. Refer to the appendices for a complete example
of calculating the writing index.

In step two, review expected and exemplary growth standards for reading
and math at each grade level included in the State testing program
(grades 3-8).

Step three is to determine the actual growth in reading and mathematics
at each grade level. Use data on groups of matched students (cohort
groups).

In step four, subtract the actual growth from the expected growth in
reading and mathematics at each grade level.

20
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Calcﬁlate

* Standardized

Growth

Meeting
Expected
Growth

Standardized
Exemplary
Growth

Meeting
Exemplary
Standard

Appeal of Growth
Standards

In step five, divide the difference for reading, writing, and mathematics
by the associated standard deviation at each grade level. The ABC Tools
software performs all of these calculations.

NOTE.: This step is very important. By dividing by the standard
deviations, the resulting numbers are standardized to accommodate the
different score types; i.e., developmental scale scores and the writing
index. If only the differences were summed, the writing test would count
considerably more than any other test in the composite. Once the
difference in actual and expected growth is divided by the standard
deviation, the resulting number is the standardized growth score.

In step six, add the expected standardized growth scores for reading and
mathematics at each grade level, 3-8, and for writing at grades 4 and/or 7.
If the resulting number is O or above, the school has met the expected
growth standard. '

Steps similar to steps four through six are used to determine the composite
score for exemplary standards.

Step seven is to calculate the standardized growth scores for the
exemplary standards.

. subtract actual growth from the exemplary growth standard in
reading and mathematics at each grade level

. divide this difference in growth for reading, writing, and
mathematics by the associated standard deviation at each grade
level

In step eight, add the exemplary standardized growth scores for reading
and mathematics at each grade level, 3-8, and for writing at grades 4
and/or 7. If the resulting number is O or above; the school has met the
exemplary growth standard.

In the event of compelling, catastrophic conditions within a school, the
school may appeal growth standards to the State Board of Education.
This process will require very specific reasons that the school's growth
goals are unreasonable.

. The State Board of Education will appoint an Appeals Committee
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comprised of principals, teachers, central office staff,
superintendents, and local school board members to review written
appeals from schools.

Appeals must clearly document the circumstances which make the
goals seem unrealistic. '

Appeals must be made by February of each academic year.

The Appeals Committee will review all appeals and make-
recommendations to the State Board of Education. The State
Board will make the final decision on the reasonableness of the
growth goals.

22
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PERFORMANCE RECOGNITION

§ G.S. 115C-105.29. Performance Recognition requires the State Board of Education to set
the performance standard that schools must reach in order to receive financial incentives (greater
than 100% of expected growth) and to make financial awards to schools that achieve that
performance standard.

Growth The ABCs law requires that State Board set standards for performance

Standards greater than 100% for schools to be eligible for financial incentives.
Exemplary growth factors in 10 percent above the statewide growth used
in the formula for determining growth. Schools and personnel that meet
the exemplary growth criteria are not required to apply for these awards.

Personnel As required by law, "personnel” includes
Eligible for
Incentive Pay . the principal
. assistant principal
. instructional personnel (teachers) i
. instructional support personnel (guidance counselors, etc.)
. teacher assistants assigned to that school.
Use of Funds Any incentive funds for which a school is eligible are required by law

to be used for awards to the personnel. If a faculty chooses to use these
funds for some other purpose, it must be included in the school
improvement plan that is approved by the superintendent and local board

of education.
Availabiliiy of Senate Bill 1139 requires that incentive funds be made available for
Funds expenditure on July 1 of each fiscal year. They will remain available

until November 30 of the subsequent fiscal year. Once all test scores have
been verified by the Division of Accountability Services, staff from that
division will notify the School Business Services Section of the schools -
that met the exemplary growth standard. The School Business Services
Section will then determine the total number of staff statewide who are
cligible to share in the incentive funds. The total amount of available
funds will be divided by the number of eligible staff. Incentive awards for
certified staff will not be less than $500 per person nor more than $1,000
per person, based on funds appropriated. The per person amount of the
incentive award will then be multiplied by the number of eligible staff in
each LEA. School Business Services will forward an allotment for this
amount to the LEA to be distributed to staff. Teacher assistants will
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Top Z5 Schools
in Student
Growth

Schools that
Meet Exemplary
Standards

Schools Meeting
Expected Growth

Schools of
Excellence

Schools of
Distinction

receive one-half the amount that certified staff receive.

The State Board of Education will recognize the top 25 schools in student
growth. A team of 5 representatives from each school will be recognized
at a banquet sponsored by the State Board of Education and Department
of Public Instruction. In addition, each of these schools will receive

. a dated banner to hang in the school
. a certificate
. school incentive awards.

Schools that meet the exemplary growth standard will receive

. a certificate
. school incentive awards.

Schools that meet the expected growth standard will receive a certificate
of recognition. -

Schools will be recognized for excellent student performance. To receive
this recognition, at least 90 percent of students must be performing at or
above grade level, and the school must meet the expected growth
standard.

A team of five representatives from each school with excellent student
performance will be recognized at a statewide banquet sponsored by the
State Board of Education and the Department of Public Instruction. In
addition, each school will receive

. a dated banner to hang in the school
. a certificate.

Distinguished schools are those in which a minimum of 80.0 percent of
students are performing at or above grade level standard. Distinguished
schools will receive a plaque and a certificate.
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A Addiﬁonal
Requirements

In addition to the criteria specified above for the five awards, schools
must also meet the following criteria in order to qualify for any type of
state recognition:

IEPs for students with disabilities must be appropriate and up-to-
date based on state and federal standards.

IEPs must meet audit standards which describe the testing
standards for students with disabilities.

The school tested 98 percent of eligible students in grades 3
through 8.

The school honored the Testing Code of Ethics and the Rules and
Procedures of the State Testing Program, and has not exempted
alternative, exceptional, or limited English proficient students
from testing in order to enhance test scores. ‘
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IDENTIFICATION OF LOW-PERFORMING SCHOOLS

§ G.S. 115C-105.30. Identification of low-performing schools requires the State Board of
Education to identify low-performing schools.

Annual The State Board of Education is required by law to implement a

Identification procedure to identify low-performing schools each year. End-of-Grade
test scores in reading, writing (communications), and mathematics will be
used to determine low-performing schools, and both performance and
growth standards will be used. Low-performing schools are among those

that

. are failing to meet minimum growth standards, as defined by the
State Board of Education; and

. have a majority of students performing below grade level.

These standards have been refined by the State Board to include those
schools in which more than 50% of students are performing below grade
level and are not meeting expected growth standards. Further, the State
Board will designate, by name, those schools that are low-performing.

Notification The law requires that a school designated as low-performing provide
to Parents specific information to the parents of students in the school. The
- information should include, but is not limited to,

. a statement that the school has failed to meet the expected growth
standard and that a majority of students are performing below
grade level

. a description of the steps the school is taking to improve student
performance.

- SUGGESTED ACTION FOR. REPORTING TO PARENTS |

School-level report cards are reqmred by law, must be issued
annually, and may serve as notlﬁcanon that a school is low-
performing. At the time .the ‘report cards are issued, low-
performing schools: may issue:a supplement to the report.card that
specifies the actions that will be taken to improve student
achievement in that school.

26

Q 3@




ASSISTANCE TEAMS

-§ 115C-105.31. Assistance teams; review by State Board requires the State Board of
Education to identify low-performing schools and to assign assistance teams to those schools,
giving priority to those low-performing schools where the educational performance of the
students is declining. '

Team As required by law, The State Board of Education will create assistance

Composition teams that consist of
. currently practicing teachers and staff
. representatives of higher education
. school administrators
. others the State Board considers appropriate.

_'-The Depamnent ¢ that
-each team" member possesses'a tngh degree of knowledge and
skﬂl in t.he areas of g : -

' school leaders‘hlp
cumculum and. mstrucuon s
classroom man. ment and dasc1plme
academic :

' home-school_‘relaqons'?
evaluation and reséarch.

Service Service areas will be defined for the State based on the concentration

Areas of low-performing schools. Typical teams will have five members and
will, whenever possible, include educators from the same service area as
the low-performing school. Wherever possible, team members will not be
assigned to a low-performing school in a system where they have been -
recent employees.

When assigned by the State Board, assistance teams will serve schools
where student achievement is declining (identified as low-performing) or
any other school that requests an assistance team and that the State Board
feels would benefit from services.
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Role of DPI

' Staff

Program Review

The Division of School Improvement will serve as staff for the assistance
teams. The Division includes several sections and areas of expertise:

. core curriculum areas of English Languagé Arts, mathematics,

science, and social studies
. effective practices
. staff development
. student support services such as dropout prevention, alcohol and

drug defense programming, and school social work.

In addition, the Division includes the Compensatory Education Section
and the Safe Schools Team. This will allow for a comprehensive review
and assessment of schools.

The assistance teams are required by law to review and investigate all
facets of school operations and assist in developing recommendations for
improving student performance at that school.

Information about the school may be gathered through

. surveys

. classroom observations

. questionnaires

. focus group interviews with students, parents, staff, and/or

community members

. historical student achievement data and goal summaries
" . previous school improvement plans

. student promotion data

. attendance, discipline, and school v1olence reports

. dropout data

. other data as may be available and relevant.

A comprehensive review may include, but is not limited to,

. curricula and program offerings

. instruction and scheduling

. student services

. school-community relations

. school climate

. achievement results

e staff development opportunities

. school improvement planning process
28
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Evaluation of
Personnel

Evaluation
Procedures

. school-based management practices
. human and fiscal resources.

Once the assistance team and the school improvement team have carefully
reviewed all available data, the assistance team will recommend specific
actions that will improve student achievement at that school.

The assistance team is required by law to evaluate personnel assigned to
the school at least semiannually and to make recommendations concerning
their performance. Evaluations of staff will be made using the Teacher
Performance Appraisal Instrument (TPAI) developed and approved by the
State Board of Education. Assistance team members will be required to
have in-depth knowledge of the appraisal process. Appropriate forms will
be used for each category of personnel; i.., teachers, support personnel,
and administrators. Assistance team members will provide feedback to
school staff on their strengths and areas for improvement. Findings from
the performance evaluations will be shared with the principal.

Evaluation information may be used in the dismissal of staff as outlined in
G.S. 115C-325. When performing these duties, each assistance team shall
act in an advisory capacity to local school personnel, local school boards,
and the State Board of Education.

When conducting evaluations of school personnel, the assistance team
must adhere to the requirements listed below.

. Assistance teams will use the uniform performance standards and
criteria developed by the State Board of Education when
conducting performance evaluations of personnel assigned to low-
performing schools.

. Each member of an assistance team will possess in-depth
knowledge of the performance evaluation process before
conducting a performance evaluation.

. The assistance team will use the appropriate form(s) of the
uniform performance standards and criteria for the category of
personnel being evaluated such as teachers, support personnel, and

administrators.

. The assistance team will share its evaluation and recommendations
with each employee and the employee's supervisor.

. When an employee receives two consecutive evaluations by an

assistance team that include findings and recommendations

regarding the employee's inadequate performance, the assistance

team will notify the State Board of Education of the evaluations.
« . The State Board may, in its review of evaluations, deem all
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Collaboration
with School
and LEA Staff

Developing
Improvement
Plans

Progress Review

Report Progress

evaluations of the assistance team to supersede previous
evaluations of an employee.

. An assistance team that is assigned by the State Board of
Education to a low-performing school may, at any time,
recommend to the State Board that a teacher, assistant principal,
director, and/or supervisor be dismissed or demoted for one or
more grounds established in G. S. 115C-325(¢)(1).

The assistance team is required by law to collaborate with school staff,
central offices, and local boards of education in the design, implementation,
and monitoring of a plan that, if fully implemented, can reasonably be
expected to alleviate problems and improve student performance.

After a comprehensive review of the school, the assistance team will work
collaboratively with the school and central office staff to determine and
prioritize needs, plan appropriate strategies to address the identified needs,
and develop the school improvement plan.

The assistance team is required by law to make recommendations as the
school develops and implements the school improvement plan. The
assistance team and school staff may decide to accept the school's original
school improvement plan, modify the existing plan, or develop a new,
more focused plan. Continuous assessment will allow the team and the
school staff to identify jointly areas of the plan for adjustment. The plan
should be modified as necessary to serve as a working guide for the school
improvement process.

G.S. 115C-105.31 requires the assistance team to review the school’s
progress. In addition to the final, measurable criteria, each school
improvement plan should include benchmarks for improvement that can
be measured throughout the year. All measures should directly relate to
improved student achievement, and reviews should be conducted monthly.

The assistance team is required by law to report, as appropriate, to the '
local board of education, the community, and the State Board of
Education on the school's progress.

Local boards and the community should receive reports at least twice
during the school year, at a time mutually agreed upon by the school, the
assistance team, and the local board of education. The State Board of
Education will also receive progress reports twice each year and at other
times as requested by the State Board. As a minimum, the reports will
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Plans Vacated

Lack of Progress

1996-97 Timeline

include a summary of the school's goals and objectives and progress
towards meeting the established benchmarks. Other information may be
provided as necessary to evaluate the school's progress in meeting its
goals.

The team should provide feedback to the school at least monthly. This
information should include, as a minimum, a status report on benchmarks,

~ findings, and recommendations.

As required by law, the assistance team may determine that an accepted
school improvement plan developed under G.S. 115C-105.22 is impeding
student performance at that school. The team may then recommend to the
Jocal board that it vacate the relevant portions of that plan and direct the
school to revise those portions that are no longer appropriate.

The assistance team is responsible for continuous evaluation of the
improvement plan and the school's progress and for working with the
school improvement team to insure that the plan is current and accurately
reflects the goals and objectives of the school. On rare occasions, the
assistance team and the school improvement team may have a difference
of opinion on the relevance of the plan. If that disagreement cannot be
resolved at the school level, the assistance team may request assistance
from the local board of education. In such a situation, the local board of
education is encouraged to make a judgment that is in the best interest of
the children in that school and includes strategies that have the greatest
impact on student achievement. ‘

As required by law, if a school fails to improve student performance
after assistance is provided as outlined in the law, the assistance team may
recommend that assistance continue, or that the State Board take further
action under G.S. 115C-105.32. Additional interventions may include
termination of the administrator's contract, appointment of an interim
superintendent (when more than ¥ of schools are designated as low-
performing), and/or suspension of the powers and duties of the local board
of education. ‘

During 1996-97, the State Board of Education and the Department of
Public Instruction will :

. advertise for and hire assistance team members
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. conduct a comprehensive orientation for assistance team members
to be followed with training in core areas of school improvement,
including legislative requirements and State Board expectations

. provide support and training as assistance teams begin working
with schools in voluntary assistance
. report to the State Board of Education on the progress of all

legislated requirements pertaining to the assistance team model
and make recommendations as requested:

1997-98 Timeline  Beginning with the 1997-98 school year, schools will officially be

' designated as low-performing by the State Board of Education. The
assistance teams will begin working with each school designated for
assistance. Teams will :

. meet with school and central office personnel, the superintendent,
and local school board members and discuss the school assistance
process and specific procedures for working with assigned schools

. collaborate with the school improvement team on conducting
school wide needs assessment to include the current school
improvement plan )

. share findings from the school wide assessment with school
personnel, the superintendent, and the local school board

. offer recommendations based on the quality and relevance of the
school improvement planning document

. establish jointly a calendar for campus and classroom visitations
and professional development activities :

) . participate in a mid-year meeting in which all teams will exchange
ideas, share common concerns, and continue planning

. provide a mid-year progress report on low-performing schools and
team activities _

. make recommendations to the State Board of Education based on

student achievement scores on state tests.
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DISMISSAL OR REMOVAL OF PERSONNEL; APPOINTMENT OF

INTERIM SUPERINTENDENT

§ G.S.115C-105.32 and § G. S. 115C-325(q). Dismissal or removal of personnel;
appointment of interim superintendent allows the State Board of Education to dismiss .
principals, teachers, assistant principals, directors, and supervisors assigned to a school identified
as low-performing and appoint an interim superintendent.

Dismissal of
Principals

Dismissal of
Teachers,
Assistant
Principals,
Directors, and
Supervisors

As required by law, the State Board of Education shall suspend with pay
a principal who has been assigned to a school for more than two years
before the State Board identifies that school as low-performing and
assigns an assistance team to that school.

The law further states that the State Board may suspend with pay a
principal who has been assigned to a school for no more than two years
before the State Board designates that school as low-performing and
assigns an assistance team. . '

The State Board of Education or a local board of education may terminate
the contract of a school principal dismissed under G. S. 115C-325(q), and
neither party to an administrator's contract dismissal is entitled to
damages.

As required by law, the State Board may dismiss teachers, assistant
principals, directors, and supervisors assigned to low-performing schools
to which an assistance team has been assigned. There are two specific
situations in which assistance teams are involved that directly impact
employment of school personnel. They may be dismissed by the State
Board when

. the teacher, assistant principal, director, or supervisor receives two
consecutive evaluations from the assistance team that include
written findings and recommendations regarding that person's
inadequate performance. These findings and recommendations -
constitute substantial evidence of the inadequate performance of
the teacher or school administrator; or

. the assistance team finds that the teacher, assistant principal,
director, or supervisor may be dismissed or demoted for grounds
found in G. S. 115C-325(e)(1) which includes, but is not limited
to, inadequate performance, neglect of duty, physical or mental
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Revocation

Timeline
for Action

Due Process
Procedures

incapacity, and/or failure to fulfill the duties and responsibilities
imposed on teachers by the General Statutes of North Carolina.

The State Board of Education may also choose to revoke or refuse to
renew a teacher's certificate if

e} it identifies the school in which the teacher is employed as low-
performing; and

2) the assistance team recommends revocation or nonrenewal for one
or more grounds set for in 16 N.CAC.6C.03212.

A panel of three members of the State Board of Education will conduct a
hearing concerning the principal's suspension. The purpose of the hearing
is to determine whether the principal shall be dismissed, and the hearing
must be held within 60 days. At the end of the 60 day period, the
suspension with pay ends, unless the panel makes a public determination
that the principal has established that the factors that led to the
identification of the school as low-performing were not due to the
inadequate performance of the principal. -
A teacher, assistant principal, director, or supervisor may request a
hearing before a three-member panel of the State Board within 30 days of
any dismissal.

Any principal who has been suspended and any teacher, assistant
principal, director, or supervisor who is recommended for dismissal must
be afforded due process rights prior to dismissal. At any hearing
conducted by a panel of the State Board of Education according to the
provisions of G. S. 115C-325 (q), the panel will sit as an impartial tribunal
to receive evidence and to decide on the basis of that evidence whether the
principal or other employee shall be dismissed. The assistance team
assigned to the school where the employee is employed shall present the
case against the employee.

Both the employee and the assistance team have the right to

be represented by counsel at the hearing

subpoena witnesses and documents

examine and cross-examine witnesses under oath

present relevant evidence using witnesses and documents.
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Responsibilities/
Rights of the
State Board

Appeals Process

Appeal Beyond
Board Decision

Removal of
Superintendent

Principals who are suspended under this section, G. S. 115C-325(q),
have the burden of proof. In all other cases, the assistance team shall
have the burden of proof.

The panel of the State Board of Education that conducts the hearing will
give written notice to the parties of the time and place of the hearing and
make a complete record of the evidence received during the hearing.
The State Board of Education has the right to subpoena witnesses and
documents on behalf of anyone involved in the proceedings.

Either the principal or the assistance team may, within 10 days of
notification of the panel's decision, give notice of appeal to the full State

‘Board of Education. The appeal is on the record only with no arguments

by counsel except in the form of written briefs. The briefs will be limited
to 10 pages in length. Upon receipt of the brief, the State Board will

. consider the appeal at its next regularly scheduled meeting that is
at least 20 days following receipt of notification of appeal
. render a decision within 30 days, unless the State Board

determines that good cause exists to extend the period or that both
parties agree to extend the period

The original three-member panel that decided the case shall not be -
excluded from participation in the full State Board hearing.

Principals, teachers, assistant principals, directors, and supervisors may
appeal the State Board decision in accordance with Chapter 150B of the
General Statutes.

The State Board of Education may appoint an interim superintendent in an
LEA

. when more than one-half of the schools in the LEA are designated
as low-performing (viewed as the superintendent's being unable to
perform the duties of the office); or

. upon the recommendation from an assistance team assigned to a
low-performing school. The recommendation must be based on
findings that the superintendent has failed to cooperate with the
assistance team or otherwise hindered the LEA's and/or school's
ability to improve.
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‘ State Board
Authority

Superintendent's
Right to Appeal

The State Board may assign any of the powers and duties of the local
superintendent and local finance officer to an interim superintendent, if
the State Board considers the transfer necessary or appropriate to improve
student performance in the LEA. The interim superintendent will perform
all duties as assigned.

The State Board may also terminate the contract of any superintendent
entered into on or after July 1, 1996, when an interim superintendent is
appointed. The Administrative Procedures Act applies to that decision,
and neither party to that contract is entitled to damages.

The State Board of Education may revoke the superintendent's certificate,
dismiss the superintendent, or take any combination of these actions, if the
State Board identifies more than half the schools in an LEA as low-
performing. The Board must make written findings to support any of the
actions taken.

If the State Board of Education appoints an interim superintendent,
revokes his/her license, or dismisses the superintendent according to G. S.
115C-32(c), the superintendent will not have the right to a hearing. S/he
will have the right to file a contested case petition according to the
provisions of Chapter 150B of the General Statutes.
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REMOVAL OF BOARD MEMBERS; SUSPENSION OF DUTIES BY

STATE BOARD

§ G. S. 115C-39. Removal of board members; suspension of duties by State Board outlines
those conditions under which the State Board of Education may suspend the powers and duties
of a local board of education and recommend changes in governance of the local education

agency.

Suspension of
Powers of the
Local Board

State Board
Responsibilities

Change in
Governance

The State Board of Education may suspend the powers and duties of the
local board of education if the State Board determines that the local board
has

° failed to cooperate with the interim superintendent, or
. otherwise hindered the LEA's ability or any school's ability to
improve student performance.

The State Board may suspend any powers and duﬁes it feels necessary to
improve student performance in the LEA.

Before the State Board of Education suspends any of the powers and
duties of the local board of education, according to G. S. 115C-32(d) and
115C-39(b), the State Board must provide written notice to the local board
of the reasons for which it is considering suspending those powers and
duties. If the local board fails to remedy the reasons presented to it by the
State Board within 60 days after receiving the notice, the State Board will
enter an order that incorporates the reasons for suspending the powers and
duties, the efforts made to remedy those reasons, and the period of time
during which those powers and duties will be suspended.

If the State Board suspends any of the local board's powers and duties,
then the State Board will perform those duties and powers for a length of
time specified by the Board.

If the powers and duties of a local board have been suspended by the State
Board of Education and the Board later determines it is necessary to
change the governance of the LEA in order to improve student
performance, then the State Board may recommend this change to the
General Assembly. The General Assembly will consider this action at its
next session.
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POWERS AND DUTIES OF THE PRINCIPAL

§ G. S. 115C-288. Powers and duties of principal identifies the prmc1pa1 s areas of authority.
The ABCs legislation amends one of the areas.

Grade and The principal has the authority to grade and classify pupils, with one

Classify Pupils exception. The principal cannot require additional testing of a student
entering a public school from any nonpublic school if test scores are
available from a nationally standardized test or nationally standardized
equivalent measure that are adequate to determine the appropriate
placement of the child.
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ACADEMIC TEACHERS

§115C-302(a)(1). Directs local board of education to establish pay dates and a ten month work
calendar, not to exceed 200 days, for state-allotted teachers. The local board is allowed flexibility
in the scheduling of teacher workdays missed as a result of hazardous weather and other
unforeseen circumstances.

Teachers’ Pay Date Each local board of education is required by lawto __ .
establish a set date on which monthly salary payments to
regular state-allotted teachers will be made. The law further

specifies that

o This set pay date may differ from the end of the
calendar month of service.

. The teachers will only be paid for the days employed
as of the set pay date.

. The payment for a full month is prohibited when the
number of days employed is less than a full month.
This would constitute prepayment. .

Pay in 12 Equal Payment may be in 12 equal instaliments when the following
Installments specifications are met: i

. Teachers employed for a period of 10 calendar
months in year-round schools must be paid in 12
equal installments.

. Teachers who are not employed in a year-round
school may be paid in 12 monthly installments if the
teacher requests that on or before the first day of the
school year.

. Payment of the annual salary in 12 installments
instead of 10 must not increase or decrease the
annual salary nor in any other way alter the contract
made between the teacher and the local school
administrative unit.

: Payment in 12 installments cannot apply to any teacher who
is employed for a period of less than 10 months.

Annual Vacation Leave The law requires that local boards of education

. include annual vacation leave at the same rate
provided for State employees in the 10 calendar
months of employment. Annual vacation leave is
computed at one twelfth (1/12) of the annual rate for
State employees for each calendar month of
employment.

. provide annual vacation leave at a time when
students are not scheduled to be in regular
attendance
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Legal Holidays

Workday During
Inclement Weather

Workdays not
Devoted to Classroom
Teaching, Holidays,
or Annual Leave

Rescheduling of Displaced
Workdays

Pay for Displaced
Workdays

. not to restrict instructional personnel who do not
require a substitute to annual vacation leave on days
that students are not in attendance.

The 10 calendar months of employment must include
the same or an equivalent number of legal holidays
occurring within the period of employment for
academic teachers as those designated by the State
Personnel Commission for State employees.

On a day that employees are required to report for a
workday but students are not required to attend
school due to inclement weather, a teacher may elect
not to report due to hazardous travel conditions and "
to take an annual vacation day or to make up the day
at a time agreed upon by the employee and the
employee’s immediate supervisor or principal.

Each local board of education must develop rules
designating what additional portion of the 10

calendar months not devoted to classroom teaching,
holidays, or annual leave will apply to service rendered

. before the opening of the school term
. during the school term
. after the schoo] term.

The local board of education will fix and regulate the duties
of state-allotted teachers during that period. However, the
200 workdays cannot be exceeded. '

If one or more scheduled teacher workdays are displaced
due to hazardous weather conditions, a local board of
education may select dates, including dates beyond the 10
calendar months, during which teachers and their
supervisors may agree to make up the displaced days. The
workdays must fall within the fiscal year.

The law includes the following stipulations regarding pay for
displaced workdays:

. Teachers may be paid on the tenth calendar month
pay date for workdays scheduled to occur after the
tenth calendar month but before the end of the fiscal
year.

] Teachers who resign, are dismissed, or whose
contracts are not renewed and who fail to.make up
previously agreed upon workdays scheduled after the
10 calendar months must repay the local board any
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salary payments owed due to the failure to make up
the workdays.

. Teachers who continue to be employed by a local
board but fail to make up previously agreed upon
workdays scheduled after the 10 calendar months
may be subject to dismissal under G. S. 115C-325.

School Personnel Local boards of education must consult with the employed
Involvement in Development public school personnel in the development of the 10-
of School Calendar calendar-month schedule.

SUGGESTED ACTIONS FOR DISPLACED
T TEACHER WORKDAYS =

The local board may develop a comprehensive plan
for scheduling teacher workdays outside the 10~ -
. calendar months of employment. The plan should = - -
‘include type of activities and other expectations of the | -
teachers. . ' NN
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- LEASE PURCHASE AND INSTALLMENT PURCHASE
CONTRACTS/PURCHASE OFF STATE CONTRACT PILOT

PROGRAM

§115C-528. Lease purchase and installment purchase contracts for certain
equipment allows local boards of education to enter into lease purchase and installment purchase
contracts for automobiles; school buses; mobile classroom units; photocopiers; and computers,
computer hardware, computer software, and related support services.

Purchases Off State
Contract Pilot Program

Pilot Participants
Requirements

Sec. 15.1 CH 716 1996 Session

The State Board of Education is required to develop and
implement a pilot program which allows selected local
school systems to purchase supplies, equipment, and
materials off State contract.

. The State Board must initially select twelve (12) local
school systems that are diverse in geography and size
to participate in the pilot program.

. If the State Board determines that the pilot program is
effective, efficient, and in the best interest of the
public schools, it will have the authority to expand
the pilot program to additional local school systems.

Local school systems selected to participate in the pilot
program will have the authority to purchase the supplies,
equipment, and materials off State contract that are

available under State term contracts. They will be subject to
the following conditions for purchases that do not fall below
the economic ordering quantity of a State term contract:

. The purchase price, including the cost of delivery, is
less than the cost under the State term contract
value benchmark established under G.S. 143-53.1.

. The local school system documents in writing the
cost savings.

. The local school system must provide annually by
August 15 an itemized report of the cost savings to
the State Board of Education.
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State Board of Education
Collaboration With the
Department of
Administration

Pilot Evaluation

The law requires collaboration between the State Board of
Education and the Department of Administration. The State
Board of Education

. is required to collaborate with the Department of
Administration on establishing standards,
specifications, and any other measures necessary to
implement and evaluate the pilot program

. must provide the Department with copies of the
itemized annual reports produced by the pilot
participants.

The State Board of Education will evaluate the information
provided by the pilot participants and report its findings and
recommendations to the Joint Legislative Education
Oversight Committee by October 1, 1997, and annually
thereafter. ’
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PERFORMANCE STANDARDS AND CRITERIA FOR
PROFESSIONAL EMPLOYEES

§115C-326. Performance standards and criteria for professional employees; law
suits arising out of this section. The legislation directs the State Board of Education to
develop performance standards and criteria for evaluating professional public school employees.
Additionally, it provides flexibility to local boards in modifying these standards and developing

other evaluation criteria.
SBE Criteria for The State Board of Education, in consultation with local
Evaluation boards of education, shall . :

. develop uniform performance standards and criteria
to be used in evaluating professional public school
employees (Please refer to The Teacher Performance
Appraisal System.)

. develop rules to recommend how these standards and
criteria will be used in the employee evaluation
process. :

Local Flexibility in Local boards of education must adopt rules to provide for the

Teacher Evaluation evaluation of all professional employees defined as teachers
in G. S. 115C-325(a)(b). However, local boards will have
flexibility to

° adopt rules that allow specified categories of teachers
with career status to be evaluated less frequently than
annually

. adopt rules that require the annual evaluation of
other school employees not specifically covered by
G. S. 115C-325(a)(b).

. develop and use alternative evaluation approaches for
teachers provided the evaluations are properly
validated.

Local boards that do not develop alternative evaluations,

must use the performance standards and criteria adopted by

the State Board of Education, but are not limited to those
standards and criteria.
Law Suits Arising If an employee institutes legal action against a local school
Out of Evaluation employee due to an act done or an omission made in the

course of the employee’s (designated supervisor) duties in
evaluating employees under G. S. 115C-326, the local
board shall reimburse the employee bringing legal action
for reasonable attorey’s fees if the employee is held not
liable.
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APPROVAL AND USE OF TEXTBOOKS

§115C-98. Allows local boards of education to provide for local operation of the
textbook program, the selection and procurement of other instructional materials,
and the use of nonadopted textbooks.

Textbook Definition As defined by legislation, 115C-85, textbook means -

: systematically organized material comprehensive enough to
cover the primary objectives outlined in the standard course
of study for a grade or course. . Textbooks may be print or
nonprint, including hardbound books, softbound books,
activity-oriented programs, classroom Kits, and technology-
based programs that require the use of electronic equipment
in order to be used in the learning process.

Local Control of the Local boards of education shall

Textbook Program -

. adopt rules for the local operation of the textbook
program '

. adopt written policies conceming the procedures to
be followed in their local school system for the
selection and procurement of supplementary
textbooks, library books, periodicals, audiovisual
materials, and other supplementary instructional
materials needed for instructional purposes in their
public schools

° have sole authority to select and procure
supplementary instructional materials, whether or not
the materials contain commercial advertising, to
determine if the materials are related to and within the
limits of the prescribed curriculum, and to determine
when the materials may be presented to students

during the school day.
Supplementary Books The law specifies that
and Other Materials
. supplementary materials and contracts for

supplementary materials are not subject to approval
by the State Board of Education :

. supplementary books and other instructional
materials must neither displace nor be used to the
exclusion of basic textbooks.

Use of Non-Adopted Local boards of education may

Textbooks

‘ . select, procure, and use textbooks that have not been
adopted by the State Board of Education for use
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Textbook Contracts

throughout the local school system for selected grade
levels and courses

. approve school improvement plans developed under
115C-105.22 that include provisions for using
textbooks that have not been adopted by the State
Board of Education for selected grade levels and
courses.

All textbook contracts entered into by the local board of
education must include a clause granting to the local board of
education the license to produce braille, large print, and
audiocassette tape copies of the textbooks for use in the local
school system.
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FREQUENTLY ASKED QUESTIONS

e —————
School Improvement Plan

Do we include only the school’s annual performance goals in our school
improvement plan? :

No. You may include other goals that you feel contribute to the improvement of student
performance at your school.

What is meant by secret ballot?
A secret ballot is one in which voters and their votes cannot be identified. A variety of processes
can be used to assure voter anonymity.

Who is included in the majority vote on the school improvement plan?

The legislation speaks to staff assigned to the school--principals, assistant principals, instructional
personnel, instructional support personnel, and teacher assistants--as a majority of staff who voted
on the plan. '

Can our local board of education turn down an improvement -plan that a majority
of the school staff has approved?

Yes. The local board of education may reject or revise an individual school's improvement plan as
specified by G.S. 115C-105.22.

By what-date must school improvement plans be developed?

The law does not specify a date for the development and approval of school improvement plans.
Local boards of education have the responsibility of setting due dates for the plans; furthermore,
the law does not require submission of school improvement plans to the State Board of
Education.

How should members of the school improvement team members be selected?
The law does not specify how to select school improvement team members; however, it is
suggested that school staff members identify criteria and select team members based on it.

What is a parent's role on the school-based management team? :
Parents represent the other parents and all children in the school. Also, parents collaborate with
the other team members to develop a school improvement plan for the school that addresses student
improvement.

What are parents' responsibilities on the school improvement team?

Parents should attend all meetings, be committed to the school improvement process, and
recognize that they need information on N. C. laws pertinent to the school-based management
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process. Also, parents need training in the use of group decision making skills, development of
" plans, and problem solving.

What do parents need from the school improvement team?
Parents who serve on a school improvement team need to be treated with respect and validated for
the expertise and past experiences that they bring to the team; i.e., a different perspective.

Is the school improvement team required to use the generic listings and suggested
resources? ‘

No. The suggested resources and listings are only examples and places where information can be
acquired in N. C.

What is the role of the local board of education in acceptance of local school
improvement plans?

The local board of education will review a school's improvement plan; if the plan is accepted, the
board cannot make any substantial changes in it.

What is the local board of education's action once it rejects a school improvement
plan? i

If the board rejects the school improvement plan and no school improvement plan is accepted
within 60 days of its initial submission to the local board, the school or the local board may ask to
use the process to resolve disagreements recommended in the guidelines developed by the State
Board under G. S. 115-105.20(b)(5). If the request is made, both the school and the local board
must participate in the process to resolve disagreements. If no request is made, then the local
board may-develop a school improvement plan for the school.

What are the responsibilities of local boards of education after they accept a
school improvement plan?

Local boards have to monitor the school improvement plan and may remove any part of the plan
that becomes unlawful or is impeding student performance at a school. The local board may vacate
the relevant portion(s) and may direct the school to revise that portion of the plan.

Do amendments to school improvement plans include request for waivers?

Yes. If the staff feels that laws, rules, and policies are keeping the school from improving student
performance, they may request waivers as specified in 115C-105.21 B. However, any waivers
requested must be specifically included in the school improvement plan.

How are impeding circumstances to student performance determined?

The local boards of education will monitor student test data and other archival data to determine
what circumstances are impeding student performance. This can be done through the use of test
scores, evaluations, questionnaires, and climate/culture surveys among other sources. -
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Staff Development Plan

What is meant by staff development? :
Staff development is the term used to define any activity designed by a school to increase the ability
of its teachers to impact positively on student growth in performance in the identified areas. These
activities include, but are not limited to, the following learning opportunities: curriculum
development, program design, professional readings, study groups, case studies, on-line
discussion groups, self-studies, visitations, peer coaching, mentorships, seminars, and action
research.

Do we have to use our State staff development funds only for those activities
described in our school improvement plan?

Yes. The State funds given to individual schools by local boards of education are expressly
intended for activities contributing to the successful accomplishment of the school's improvement
plan. ' '

Do we have to use the staff development funds only for workshops or can we use
them for other types of activities? )

You may use your staff development funds in any way that increases the ability of your staff to
impact positively on student growth in performance in the identified areas. Suggested activities
include, but are not limited to, the following learning opportunities: curriculum development,
program design, professional readings, study groups, case studies, on-line discussion groups,
self-studies, visitations, peer coaching, mentorships, seminars, and action research (see staff
development).

Who will decide what types of staff development activities our school will do?
Your school improvement team will develop your school improvement plan. Your staff
development plan is part of your school improvement plan. Specified staff will vote by secret
ballot to approve that plan.

Task Force on School-Based Management

Is there or will there be a formal definition of school-based management by the
State Board of Education?

There is no formal definition of school-based management; however, the State Board of Education
asked the General Assembly to streamline the previous Performance Based Accountability Program
legislation to delete some of the language that was too restrictive. Local control under the School-
Based Management and Accountability Program will allow a broader definition so that decisions
can be made without prescriptions/restrictions from the state level.
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GLOSSARY

Annual Performance Goals: Annual performance goals focus on student growth in
performance in reading, writing, and mathematics in the elementary school and middle school, and
courses required for graduation in the high school.

Consensus decision making: A process used to ensure that every individual has input into a
decision. Consensus is a helpful tool in assisting school improvement teams as they work together
on goals, planning, implementation, problem solving, and decision making.

Individually-guided staff development: Learners design activities that address individual
learning needs.

Involvement in a Development/Improvement Process: Activities might include
developing curriculum, designing programs, or changing classroom practice.

Inquiry: Teachers formulate questions about their own practice and pursue objective answers to
those questions. A
Observation/Assessment: Instructional practices are improved through classroom observation
and feedback by peers and other professionals. It is frequently used to determine the extent to
which new knowledge and skills learned in training are actually put to use in the classroom.

Process: Ongoing, open ended, not a one time project or activity.

School Improvement Plan: Is the end result of a process by which a school studies its past
performance and develops a guide and benchmarks to improve student performance in that school.

School-based management: The process and structure for shared decision making at the
school site with the goal of improved student performance. The decisions made may affect
instruction, budget, and personnel. Within legislative guidelines, the local board of education may
determine the level and degree of decision making at the system and building level.

Stakeholders: All affected parties, including local boards of education, central office staff,
superintendents, principals, teachers, other staff, and parents.

Student Performance Goals: A measurable statement of achievement projected at the end of
the period covered by the improvement plan.

Training: Programs focus on skill building to the level of "executive control,” not brief,

one-time, information sharing sessions.

50

38



Waiver: A request usually developed at the building level to exempt a school from a law, policy,
or regulation that may inhibit the school from improving student performance.
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North Carolina Department of Public Instruction : LEA#:
LEA NAME:
ABC s Transfer of Funds Request [ school #fs):
Date:
Section 1:
Certified Position Allotments To Be Transferred:
F;OM: Number Requested TO:
of Months/ Salary Allotment
PRC ° Description Positions (See Note) Transfer PRC Description
$ |
|
FROM: Number Requested TO:
of Months/ Salary Allotment
PRC Description Positions (See Note) Transfer PRC Description
3 i
|
FROM: Number Regquested TO:
of Months/ Salary . Allotment
PRC Description Positions (See Note) Transfer PRC Description
$
Note: All transfers will be at the Statewide Average salary of the position being transferred. Converting certified position aliotments to dollars for the purpose of hiring
the same type position is not aliowable. A conversion of more than 59, of the initial allctment for the guaranteed position being transferred may require additional
justification (such as submission of the School tmprovement Pian, if applicable).

Section 2:
Dollar Allotments To Be Transferred:

FROM: - Requested TO:
Aliotment
PRC Program Description Transfer PRC Description
| ’
FROM: Requested TO:
_ Allotment
PRC Program Description Transfer PRC Description
3 |
FROM: Requested TO:
Allotment
PRC Program Description Transfer PRC Description
$ i

The signatures below verify the requested transfer is in

COT! i Sc

Signature of Superintendent Signature of Finance Officer

(Instructions on Reverse)
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INSTRUCTIONS

Note: The total amount of State funds transferred, according to a school's "Plan", cannot exceed
the amount of State funds available for that school.

Identification  Enter the following information:

Box in the « LEA#
Upper Right « LEA Name,
Corner « School #(s) applicable to this transfer request, and
« Date of request.
Section 1: FROM: Enter the following information:
Certified « PRC number the positions/months will be transferred from,
Position « PRC Description,
Allotments To « Number of Months/Positions to be transferred as AUTHORIZED IN
Be Transferred: A SCHOOL(S) IMPROVEMENT PLAN, if applicable.

o Salary.equivalent, and
NOTE: All transfers will be at the Statewide Average Salary of the
position being transferred. Converting certified position allotments to
dollars for the purpose of hiring the same type position is not allowable.
A conversion of more than 5% of the initial allotment for the guaranteed
position being transferred may require additional justification.

« Requested Allotment Transfer is the number of positions/months times
the salary.

TO: Enter the following information:
« PRC number the dollars will be transferred tg, and
« PRC Description.

SECTION 2: FROM: Enter the following information:

Dollar - « PRC number the dollars will be transferred from,
Allotments to o PRC Description, and
be Transferred « Requested Dollars to be Transferred.

TO: Enter the following information:
« PRC number the dollars will be transferred to, and
« PRC Description.

Signatures: Both signatures of the Superintendent and Finance Officer are required to
process the transfer of funds. These signatures verify the requested transfer
is in accordance with the school(s) improvement plan, if applicable.

Return to: Department of Public Instruction
Division of School Business, School Finance Section
301 North Wilmington Street
Education Building
Raleigh, N.C. 27601-2825

Questions: Division of School Business, School Finance Section, (919) 715-1422
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North Carolina Department of Public Instruction
School-Based Management and Accountability Plan

Request for Mediation  LEA# Name

School#_ Name

What was the initial date of submission of the school’s improvement plan to the
local board of education?

Succinctly describe the disagreement between the school and the local board of
education regarding the school’s improvement plan. .

What actions have been initiated by the local supenntendent to resolve this
disagreement?

We agree to participate in mediation to resolve any disagreement(s) that we may
have with the school improvement plan developed by .
Further, we will abide by any agreement that results from this mediation.

Signature of Board Chairman ~ Signature of Principal
Date Date
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SUGGESTED OPERATIONAL PROCEDURES FOR
ASSISTANCE TEAMS

A team leader will be designated to coordinate day-to-day operational procedures and
related team assignments. The team leader, in conjunction with the DPI staff member assigned
to the team will develop a handbook to outline daily operations. The handbook may include, but
is not limited to,

a team mission statement

logistics for team meetings
administrative reporting forms
samples of evaluation/assessment tools
suggested resources

achievement data

school and central office information
visitation protocol.
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'~ SUGGESTED ACTIONS TO IMPROVE SCHOOL SAFETY

Safe schools are a condition of and an outcome of effective schools. The following are some
characteristics of a learning environment in which staff and students are free to teach and leamn
without fear of physical or psychological harm:

. Schools have established security practices in place for buildings, buses, and school
grounds, that include but are not limited to installing required public signs, appropriate
lighting, fencing and alarms. The school’s location and appearance, and the maintenance
of the school’s grounds, buildings and classrooms also contribute to the overall climate and
safety of the school.

e - School systems have established emergency response plans to respond to crises.

. The school and local school boards have clearly defined behavioral expectations which are
communicated verbally and in writing to staff, students, and parents.

. The school's disciplinary policies are fairly and consistently administered.
. Schools and classrooms provide supportive environments free of intimidation énd violence.

. Staff has high expectations for all students and provides support and recognition for
positive behavior and academic achievement.

. There is a well-developed sense of community, respect, affiliation, and bonding among
students, staff and parents.

. Staff and students are sensitive to and respect all individuals. The backgrounds of all
students are acknowledged, respected and incorporated in the school curriculum and
activities.
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DETERMINATION OF MEETING EXPECTED AND EXEMPLARY

GROWTH STANDARDS

A composite score is used to determine if a school has met its expected or exemplary growth
standards. If the composite score for exemplary growth is greater than or equal to 0, then the school
has met the goal and is eligible to receive incentive awards. The composite score allows a school
to be below standard in some areas but above standard in other areas and still reach the
expected/exemplary growth standard overall. The ABC Tools software will perform all calculations
related to test scores. This software is provided to LEA test coordinators by DPI's Division of
Accountability Services. Using the software, the following steps are performed automatically to
determine if a school has made expected or exemplary growth:

1. The following steps are used to calculate the writing index for each of the most recent years
and the overall writing index.

cooe

Multiply the percent of students in Level IV (scores 3.5 or 4.0) times 3,
Multiply the percent of students in Level III (scores 2.5 or 3.0) times 2,
Determine the percent of students in Level II (scores 1.5 or 2.0).

d. Add these three numbers together, and divide by 3.

Example: Step a:
1994 Data Step b:
Step c:
Step d:
Stepe:

Step f:

Step g:

Step h:

6% of students are Level IV (3.5-4.0: 6X3=18
48% of students are Level ITI (2.5-3.0): 48 X2 =96
34% of students are Level I (1.5-2.0): 34
18 + 96 + 34 = 148 + 3 = 49.3 (1994 index) ~
Use the same procedure to calculate the 1995 index and the 1996 index.
Average the indices for 1994 and 1995 to get the baseline.
(1994 index + 1995 index) + 2 = Baseline
Determine the two-year index using the higher of the two following
calculations: '
(1995 .index + 1996 index) + 2
OR
(1994 index + 1996 index) + 2
The overall writing index is the average two-year index minus the
baseline. It is used for determining the composite score for both
expected and exemplary growth standards.

NOTE: The purpose of all testing in the accountability model is to measure the percentage
of students who are performing at or above grade level. Therefore, the higher the score on
the writing test, the more it is weighted in the index. For example, Levell scores are not
given any weight because they do not contribute to students who are performing at grade
level. Level I scores are only taken at value. Level 11l is multiplied times two because it
is near the top, and Level IV is given maximum value in weighting because it is the highest
score possible on the test.
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2. Review expected and exemplary growth standards for reading and mathematics at each grade
level included in the state testing program (grades 3-8).

3. - Determine the actual growth in reading and mathematics at each grade level. Use data on
matched groups of students (cohort groups). '

4. Subtract the actual growth from the expected growth in reading and mathematics at each
grade level.
5. Divide the difference in growth for reading, writing, and mathematics by the associated

standard deviation at each grade level. (Remember, the ABC Tools software performs all
of these calculations.)

NOTE: This step is very important. By dividing by the standard deviations, the resulting
numbers are standardized to accommodate the different score types; i.e., developmental
scale scores and the writing index. If only the differences were added, the writing test would
count considerably more than any other test in the composite. Once the difference in actual
and expected growth is divided by the standard deviation, the resulting number is called the
standardized growth score.

6. Add the expected standardized growth scores for reading and mathematics at each grade
level, 3-8, and for writing at grades 4 and/or 7. If the resulting number is O or above, the
school has met the expected growth standard.

NOTE: Steps similar to steps four through six are used to determine the composite score for
exemplary standards.

7. Calculate the standardized growth scores for the exemplary standards.
. subtract the actual growth from the exemplary growth standard in reading and
mathematics at each grade level
. divide this difference in growth for reading, writing, and mathematics by the
associated standard deviation at each grade level.
8. Add the exemplary standardized growth scores for reading and mathematics at each grade
level, 3-8, and for writing at grades 4 and/or 7. If the resulting number is O or above, the
school has met the exemplary growth standard.

A complete example of calculations is provided on the following pages.

NOTE: A pre-test is being administered in the fall of 1996 to third graders so that the model
can show growth from fall to spring.
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3.

4.

EXAMPLE

DETERMINATION OF MEETING EXPECTED AND EXEMPLARY GROWTH

STANDARDS

Calculate the writing index. (1994 Data)

Step a:
Step b:
Stepc:
Step d:
Step e:

Step f:

Step g:

6% of students are Level I'V: 6x3=18
48% of students are Level Il: 48 x2=96
349 of students are Level II: 34

18 + 96 + 34 = 148 + 3 = 49.3 (1994 index)
Use the same procedure to calculate the 1995 index and the 1996 index.
Suppose the index for 1995 is 43.0 and the index for 1996 is 48.2.
Average the indices for 1994 and 1995 to get the baseline.
(1994 index + [49.3] + 1995 index [43.0]) + 2 + Baseline = 46.2
Determine average two-year index using the higher of the two following
calculations:
(1995 index [43.0] + 1996 index [48.2]) +2=45.6
OR

/(1994 index [49.3] + 1996 index [48.2]) + 2 =48.8

Step h:

The overall writing index is the higher average two-year index minus the baseline.
(48.8-46.2=2.6)

Review expected and exemplary growth standards for reading and mathematics at each grade
level, 3-8 (Columns III and V).

Determine the actual growth in reading and mathematics at each grade level (Column II).
Use data on groups of matched students (cohort groups). :

Subtract the actual growth from the expected growth (Column IV).

An example of steps one through four is provided on the following page.
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EXAMPLE - continued

Steps one through four:

Difference in
Actual and
Expected Expected Exemplary Growth
Grade Levels | Actual Growth Growth Growth Standard’
(Column I) (Column II) (Column III) (Column IV) (Column V)
Reading 3 t0o 4 6.6 5.1 +0.9 6.2
Reading4to 5 5.5 49 +0.6 54
Reading 5to 6 4.1 3.2 +0.9 35
Math 3 to 4 9.6 8.3 +1.3 9.1
Math 4 to 5 8.3 | 8.0 +#03 8.7
Math 5 to 6 74 7.8 0.4 8.5

Next steps:

5. Calculate the standardized growth (Column D below) by dividing the difference in growth
(Column B below) by the standard deviation of the growth across the state at each grade
level (Column C below), including writing at grades 4 and/or 7.

6. Add the values in the standardized growth column (Column D) to get a total. If the sum is
0 or greater, the school has met the expected growth standard. This school has met the
expected growth standard.

An example of steps five and six is provided on the following page.

! Determined by multiplying the average statewide grow& by 110% and using that number
in the formula. :
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EXAMPLE - continued

~ Steps five and six:

Difference in Actual
and Expected Standard Deviation Standardized
Growth - of Growth Across Growth
Grade Levels (Column B - same the State’ (Column D which is
(Column A) as Column IV) (Column C) Column B/C)
Reading Scores '
Grade 3 to 4 +09 128 | +0.70
Grade4t0 5 +0.6 1.22 +0.49
Grade 5to 6 +0.9 1.27 +0.71
Mathematics Scores
Grade 3to 4 +1.3 207 +0.63
Grade 4to 5 +0.3 1.99 - +0.15
Grade Sto 6 -0.4 2.13 -0.19
Writing Score(s)
Grade 4 426 6.08 +0.43
Total ' ' +2.92 Met
Next steps:
7. Use the same process to determine if the exemplary standard is met by subtracting the actual

growth from the exemplary growth as in step 4.
8. Calculate the standardized growth by dividing the difference in growth by the standard
' deviation of the growth across the state at each grade level, including writing at grades 4
and/or 7. Add the values in the standardized growth column to get a total. If the sum is 0
or greater, the school has met the exemplary growth standard.

?These figures are set as constants: For reading and mathematics, spring '93 to spring '94. For
writing, '94 to '95 compared with '95 to '96 growth or '94 to ‘95 compared with '94 to '96 growth.
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~ Steps seven through eight:

EXAMPLE - continued

Difference Standard
in Actual Deviation of
Exemplary and Growth
Actual Growth Exemplary | Acrossthe | Standardized
Grade Levels Growth Standard Growth State® Growth
Reading Scores
Grade 3 to 4 +6.6 +6.2 +04 1.28 +0.31
Grade4to 5 +5.5 +5.4 +0.1 1.22 +0.08
Grade 5to 6 +4.1 +3.5 +0.6 1.27 +0.47
Mathematics Scores '
Grade 3to 4 +9.6 +9.1 +0.5 2.07 +0.24
Grade4to 5 +8.3 +8.7 04 1.99 -0.20
Grade 5to 6 +74 +8.5 -1.1 2.13 -0.52
Writing Score(s)
Grade 4 | +2.6 6.08 +0.43
Total +0.81 Met

*These figures are constants: For reading and mathematics, spring '93 to spring '94. For
writing, '94 to '95 compared with '95 to '96 growth or '94 to '95 compared with '94 to '96 growth.
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EVALUATORS

By legislation and policy, evaluation of teachers is the responsibility of the building
principal or his/her designee, as approved by the local superintendent. It is important to
distinguish, however, between observation and evaluation. The validity of the TPAI rests on
multiple observations of any teacher's performance. Observers do not complete a TPAI
form at the conclusion of each observation. Rather, they use a Formative Observation Data
Instrument (FODI) and Formative Observation Data Analysis (FODA), through which teachers
receive post-observation feedback. These forms are then given to the principal for his/her use in
completing the summative performance evaluation.

All persons who use the TPAI to evaluate staff must have successfully completed
the twenty-four hours of Teacher Performance Appraisal Training.

The Department of Public Instruction is conducting field studies to determine the
inter-rater reliability of evaluators in the 16 Career Ladder pilot systems and is instituting
procedures to cause acceptable agreement.
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GUIDELINES FOP THE EVALUATION PROCESS

Along with the new teacher performance appraisal instrument is a new process for
annual evaluation.

Under the guidelines of the Quality Assurance Program, as set forth in the N. C.
Administrative Code (Appendix B), for those new teachers who possess the two-year, non-
renewable, initial certificate, each local board of education must establish procedures to provide
mentors or support teams, and provide for conducting a minimum of three (3) observations
during each year for every teacher holding the initial certificate. To upgrade the initial
certificate to the five-year, renewable continuing certificate, the person must be "at standard” or
better on each of the first 5 functions.

For persons who have attained "career status" in the system (usually commencing
with the 4thyear of employment) the person must be observed a minimum of 3 times per
year and receive a rating of "at standard” or better on all 8 functions. :

Guidelines for observers of initially certified teachers include the following:

1. All observations should be conducted by persons who have been trained in
the use of the observation/evaluation instrument.

2. Each teacher should be observed on at least three (3) occasions during
each school year:

*3.  For initially certified teachers, when a support team is used, at least
one complete team observation, collectively and/or individually, of each
teacher should be made during each of the following three (3) time
periods:

A. Before October 30
B. Between October 30 - January 15
C. After January 15

4. At least one of the observation visits should be announced and discussed with the
teacher who will be observed and at least one of the visits should be unannounced.

5. Classroom observations should begin immediately after the bell rings for
instruction to begin or precisely at the time scheduled for the lesson to
begin. :
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6. .If a significant interruption occurs during the observation, the observation should
be stopped. The reason for discontinuing the observation should be noted on the
form and the teacher should be revisited during the next two weeks. Observations
should be conducted on different days of the week until more than five (5) observations
have been conducted covering each day of the week school is in session. Each
observation should be conducted during different hours of the day until the number of
observations exceeds the available periods of instruction unless there is need to observe
the same subject/class more than one time.

7. Each classroom observation should last for at least 50 minutes (or an entire class
period). The observer should remain in the classroom until the end of the instructional
period or activity.

8. The observer should sit in the classroom where students and teachers can be seen and
heard easily. The observer's attention should be focused on what the teacher and
students are doing.

9. The observer should not expect to observe all of the teaching practices during any particular
observation, but should note all of those which are observed. Multiple observations will be
required to observe all practices, even in effective teachers' classrooms. '

10.  The field-notes should describe exactly what was seen and heard and should relate to the
practices contained in the instrument. Notes may also record incorrectly taught
content and/or poor practice not on the instrument. These may then be addressed
in the professional development plan.

11.  Field notes should record all practices that occur frequently or infrequently and should
' actually reflect how effectively the teacher engages in the practices.

12. As soonas possible after the classroom observation has been completed, the observer ‘
should use the field-notes to complete the Formative Observation Data Analysis.
This should be used to relate observations to the teacher later, and filed in the principal 's
working file maintained on each teacher. A post-observation conference must be
conducted after each observation. '

#13. For formative observation of initially certified teachers, the support team members

should come to collective agreement regarding teacher strengths and areas for
development prior to the design of a professional development plan with the teacher.
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*14. For summative observation of the initially certified teachers, the support team members
should come to collective agreements in rating of the teacher performance on each of the
five teaching functions, using the scale on the instrument. One instrument is then
completed, representing the consensus of the team.

*15.  For the initially certified teacher, the ratings should be based upon support team's
agreement regarding the teachers performance at the time of that rating.

+16. Within five working days of the time the observations are completed, the team or
team representatives should meet with the initially certified teacher to discuss
observations and recommendations.

17. Copies of the observations/recommendations and the professional development plan
should be included in each teacher's file maintained in the principal's office and the
portfolio in the superintendent’ s/designee’s office.

These apply primarily to initially certified personnel

18. Each page of the observation/assessment instrument(s) should be initialed by the observer
using the instrument(s).

The Formative Observation Data Instrument (FODI) contains the raw data transcribed
during the observation. This data is analyzed and a summary analysis is written on the
Formative-Observation Data Aralysis (FODA) form. The principal or designee utilizes these
data when completing the TPAI for the annual summative evaluation.
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OBSERVATIONS AND CONFERENCES

The evaluation schedule specifies that there will be three observations each year, of
which at least one must be announced and one must be unannounced.

Announced observations should be preceded by a pre-observation conference. A pre-
observation conference is a meeting between an evaluator and evaluatee prior to observation of
an evaluatee's performance. It is a time when the two parties can review, share, and clarify
information, and finalize arrangements prior to the formal observation. The pre-observation
conference should take place within one to four days of the observation. For maximum
effectiveness, these two activities should be scheduled as close to each other as possible.

The length and detail of a pre-observation conference will vary. An adequate
amount of time should be allotted to cover the points mentioned above. It is also advisable to
conduct the pre-observation conference in the teacher's own classroom where reference can be
made to the working environment. '

Observations, either announced or unannounced, can either be formal or informal.
The formal observation is a structured on-the-job observation to gather information related
to the performance of the evaluatee. Furthermore, it is considered one of the most important
aspects of performance appraisal for it is in this observation that objective data are gathered and
recorded for use in the post-observation and summative evaluation conference.

It is essential that the information be collected and recorded in an objective manner.
To help the observer in recording relevant data, a Formative Observation Data Instrument
(FODI) is used. The key activity of an observer in conducting a formal observation is to record
relevant data that can be used in discussing performance in the post-observation and
summative appraisal conferences.

Although the time and length of a formal observation will vary, it is recommended
that the observer attend the entire lesson or entire class period, as appropriate. ~ The time of
the year for formal observations will be determined by locally established schedules for
observing and for completing performance appraisals of employees, and the number of
employees supervised by the observer.

The recommended frequency for conducting the formal observation will vary between

school systems and within schools. Some employees may want or need additional formal
observations to collect additional information or provide additional help.
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An informal observation of an evaluatee is an unannounced observation to gain general
awareness and feedback of an evaluatee's performance in his/her job duties and
responsibilities. Aspects that might be considered are: participation in staff meetings,
observing work schedules, support or non-instructional activities, and other indicators on the
TPAL

Every formal observation must be followed by a post-observation conference
conducted within one to four working days of the formal observation. This conference provides
an opportunity for the evaluator and evaluatee to clarify, correct, and share information
regarding the formal job observation. It is a time for open discussion about the job performance
of the evaluatee and should result in the identification of his/her performance strengths,
weaknesses, and areas that need improvement.

Results of formal observations, as recorded on the FOD], are analyzed and summarized on
the Formative Observation Data Analysis form (FODA). FODAs and data gained informally
are utilized for the purpose of rating each of the eight functions of the TPAI in preparation for
the summative appraisal conference. -

The summative performance appraisal conference is conducted annually with each
employee. The purpose of this conference is to review, discuss, and summarize the year's
performance of the evaluatee as recorded on the TPAL In conducting the summative
conference, the evaluator will want to take into consideration and use the results of the
formal and informal observations and conferences conducted during the school year and the
completed performance appraisal instrument.

All of the data collected throughout the observation cycle, along with other
information pertinent to job performance, should be readily available and used in conducting the
summative appraisal conference. Itis desirable that the evaluator spend time in planning the
conference to assure the availability of information -and organization of thoughts and pertinent
points for review during the conference.

The amount of time allotted to the summative conference will vary. It is reasonable to
allow about one hour for the summative conference. This would allow time for an open
discussion regarding the year's performance. '

For these conferences, the schedule will need to take into account jocal conditions and
rules and regulations related to probationary and career teachers, and decisions regarding
continued employment. The TPAI should contain any pertinent statements by either
evaluator or evaluatee and should be signed by both parties.
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JOB DESCRIPTION OF THE TEACHER

- REPORT TO: Principal
SUPERVISES: May coordinate and direct the activities of teacher aides
PURPOSES: To plan, organize and present instruction and instructional environments

which help students learn subject matter and skills that will contribute to
their educational and social development.

DUTIES AND RESPONSIBILITIES
A. MAJOR FUNCTION: nstructi ime
The Teacher:

has materials, supplies, and equipment for each lesson ready at the start of the lesson or instructional
activity; gets the class started quickly; gets students on task quickly at the beginning of each lesson;
maintains a high level of student time-on-task.

MAJOR FUNCTION: Management of Student Behavior

The Teacher:

has established a set of rules and procedures that govern the handling of routine administrative matters; has
established a set of rules and procedures that govern student verbal participation and talk during different
types of activities—whole-class instruction, small group instruction, etc.; has established a set of rules and
procedures that govern student movement in the classroom during different types of instructional and
non-instructional activities; frequently monitors the behavior of all students during whole-class, small
group, and seat work activities and during transitions between instructional activities; stops inappropriate

~ behavior promptly and consistently, yet maintains the dignity of the student.

MAJOR FUNCTION: Instructional Presentation
The Teacher:

begins lesson or instructional activity with a review of previous materials; introduces the lesson or
instructional activity and specific leaming objectives when appropriate; speaks fluently and precisely;
presents the lesson or instructional activity using concepts and language understandable to the students;
provides relevant examples and demonstrations to illustrate concepts and skills; assigns tasks that students
handle with a high rate or success; asks appropriate levels of questions that students handle with a high rate
of success; conducts lesson or instructional activity at a brisk pace, slowing presentations when necessary
for student understanding but avoiding slowdowns; makes transitions between lessons and between
instructional activities within lessons efficiently and smoothly; makes sure that the assignment is clear;
summarizes the main point(s) of the lesson at the end of the lesson or instructional activity.
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MAJOR FUNCTION: i njtoring © nt ance
The Teacher:

maintains clear, firm and reasonable work standards and due dates; circulates during classwork to check all
students’ performance; routinely uses oral, written, and other work products to check student progress; poses
questions clearly and one at a time.

MAJOR FUNCTION: Instructional Feedback

The Teacher:

provides feedback on the correctness or incorrectness of in-class work to encourage student growth; regularly
provides prompt feedback on assigned out-of-class work; affirms a correct oral response appropriately, and
moves on; provides sustaining feedback after an incorrect response or no response by probing, repeating the
question, giving a clue, or allowing more time.

MAJOR FUNCTION: Facilitating Instruction

The Teacher:

has an instructional plan which is compatible with the school and system-wide curricular goals; uses
diagnostic information obtained from tests and other assessment procedures to develop and revise objectives
and/or tasks; maintains accurate records to document student performance; has instructional plan that
matches/aligns objectives, learning strategies, assessment and student needs at the appropriate level of
difficulty; uses available human and material resources to support the instructional program.

MAJOR FUNCTION: ) ing Withi i Environ
The Teacher:

treats all students in a fair and equitable manner; interacts effectively with students, co-workers, parents, and
community.

MAJOR FUNCTION: Performing Non-Instructional Duties
The Teacher:
carries out non-instructional duties as assigned and/or as need is perceived; adheres to established laws,

policies, rules, and regulations; follows a plan for professional development and demonstrates evidence of
growth.
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Adopted
7-87
TEACHER PERFORMANCE APPRAISAL SYSTEM

INSTRUCTIONS 1. Based on the evidence from observation and discussion, the -
evaluator is to rate the teacher’s performance with respect to the
8 major functions of teaching listed below.

2. The evaluator is encouraged to add pertinent comments at the end of
each major function.

3. The teacher is provided an opportunity to react to the evaluator’s
ratings and comments.

4. The evaluator and the teacher must discuss the results of the
appraisal and any recommended action pertinent to it.

S. The teacher and the evaluator must sign the instrument in the
assigned spaces.

6. The instrument must be filed in the teacher’s personnel folder.

7. The rating scale will be as follows:

Level of Performance
6. Superior
Performance within this function area is consistently outstanding. Teaching practices are demonstrated at the highest
level of performance. Teacher continuously seeks to expand scope of competencies and constantly undertakes
additional, appropriate responsibilities.
3. Well Above Standard

Performance within this function area is frequently outstanding. Some teaching practices are demonstrated at the
highest level while others are at a consistently high level. Teacher frequently seeks to expand scope of competencies
and often undertakes additional, appropriate responsibilities.

4. Above Standard

Performance within this function area is frequently high. Some teaching practices are demonstrated at a high level
while others are at a consistently adequate/acceptable level. Teacher sometimes seeks to expand scope of
competencies and occasionally undertakes additional, appropriate responsibilities.

3. At Standard

Performance within this function area is consistently adequate/acceptable. Teaching practices fully meet all
performance expectations at an acceptable level. Teacher maintains an adequate scope of competencies and performs
additional responsibilities as assigned. '

2. Below Standard

Performance within this function area is sometimes inadequate/unacceptable and needs improvement. Teacher
requires supervision and assistance to maintain an adequate scope of competencies, and sometimes fails to perform
additional responsibilities as assigned. :

1. Unsatisfactory

Performance within this function area is consistently inadequate/unacceptable and most practices require considerable
improvement to fully meet minimum performance expectations. Teacher requires close and frequent supervision in
the performance of all responsibilities.



Rating Scale

(Please Check)
o
&
Teacher Name k=
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School o |21 |B18
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1. Major Function: ional DD DDDD

1.1 Teacher has materials, supplies and equipment ready at
the start of the lesson or instructional activity.

12 Teacher gets the class started quickly.

1.3 Teacher gets students on task quickly at the beginning
of each lesson or instructional activity.

1.4 Teacher maintains a high level of student time-on-task.

Comments

2. Major Function: anagem f Student Behavi | D D D D DD

21  Teacher has established a set of rules and procedures
that govern the handling of routine administrative
matters. :

22 Teacher has established a set of rules and procedures
that govern student verbal participation and talk during
different types of activities—whole-class instruction,
small group instruction, etc. '

23 Teacher has established a set of rules and procedures that
govern student movement in the classroom during
different types of instructional activities.

24  Teacher frequently monitors the behavior of all students

during whole-class, small group, and seat work activities
~ and during transition between instructional activities

BEST COPY AVAILABLE
ERIC T80




25

" Teacher stops inappropriate behavior promptly and

consistently, yet maintains the dignity of the student.

Comments

3. Major Function:  Instructional Presentation

3.1

32

33

34

35

3.6

37

3.8

39

Teacher begins lesson or instructional activity
with a review of previous material.

Teacher introduces the lesson or instructional activity and
specifies learning objectives when appropriate.

Teacher speaks fluently and precisely.

Teacher presents the lesson or instructional activity using
concepts and language understandable to the students.

Teacher provides relevant examples and demonstrations to
illustrate concepts and skills.

Teacher assigns tasks that students handle with a high rate
of success.

Teacher asks appropriate levels of questions that students
handle with a high rate of success.

Teacher conducts lesson or instructional activity at a brisk
pace, slowing presentations when necessary for student
understanding but avoiding unnecessary slowdowns.

_Teacher makes transitions between lessons and between

instructional activities within lessons efficiently and
smoothly. '

togaks

xS

Rating Scale
(Please Check)

Well Above Standard
Above Standard

At Standard

Below Standard
Unsatisfactory

Superior

COO0O]



3.10  Teacher makes sure that the assignmeﬁt is clear.

3.11 Teacher summarizes the main point(s) of the lesson
at the end of the lesson or instructional activity.

Comments
4. Major Function: jonal Monitoring of Stu
P ce
4.1 Teacher maintains clear, firm and reasonable
_work standards and due dates.
4.2 Teacher circulates during classwork to check all

students’ performance.

4.3 Teacher routinely uses oral, written, and other work
products to check student progress.

44 Teacher poses questions clearly and one ata time.

Comments

5. Major Function: Instructional Feedback
5.1 Teacher provides feedback on the correctness or

incorrectness of in-class work to encourage student
growth.

ERIC ”

Rating Scale
(Please Check)

Well Above Standard
Above Standard

At Standard

Below Standard
Unsatisfactory

Superior

[ ..

OOO0O00]
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Rating Scale
(Please Check)

Well Above Standard
Above Standard

At Standard

Below Standard
Unsatisfactory

Superior

52  Teacher regularly provides prompt feedback on
assigned out-of-class work.

53  Teacher affirms a correct oral response appropriately,
and moves on.

54  Teacher provides sustaining feedback after an incorrect
response O no response by probing, repeating the
question, giving a clue, or allowing more time.

Comments

6. Major Eunction: acilitati cti D D D D DD

6.1 Teacher has an instructional plan which is
compatible with the school and systemwide
curricular goals.

6.2  Teacher uses diagnostic information obtained from
tests and other assessment procedures to develop
and revise objectives and/or tasks.

6.3 Teacher maintains accurate records to document,
student performance.

6.4  Teacher has instructional plan that matches/aligns
objectives, learning strategies, assessment and
student needs at the appropriate level of difficulty.

6.5  Teacher uses available human and material
resources to support the instructional program.

g0 I3




Rating Scale

(Please Check)
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Comments

7. Major Function: Communicating Within The D D D D DD

Educational Environment

7.1 Teacher treats all students in a fair and equitable manner.

7.2 Teacher interacts effectively with students, co-workers, parents,
and community.
Comments

8. Major Function: e i -Instructi utie D D D D D D

8.1 Teacher carries out non-instructional duties as assigned and/or
as need is perceived.

8.2 Teacher adheres to established laws, policies, rules, and
regulations.

83 Teacher follows a plan for professional development and
demonstrates evidence of growth.

Comment
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Revised 1/86

Teacher's Name

Date of Observation

FORMATIVE OBSERVATION DATA ANALYSIS

Based on your observations, address each of the following areas using statements which accurately reflect the quality of
performance documented by your raw data. ‘

EMENT OF INSTRU! NAL GEME E (0)

INSTRUCTIONAL PRESENTATION INSTRUCTIONAL MONITORING

Lesson Design
Focus and Review
Lesson Objective
Teacher Input
Guided Practice
Independent Practice
Closure

Other Practices

WM
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ON-

From the classifications of raw data on this sheet, list the strengths observed in this lesson, and prioritize
the areas needing improvement. -

Strengths:

1 have been furnished a copy of this analysis sheet. In addition, I have been given access to the raw data
from which this analysis was prepared. I understand that the raw data will not be placed in my personnel
file.

1 have requested and been given a copy of the raw data.

I have not requested and do not wish a copy of the raw data.

Signed _/
Teacher Date

Principal Date

83
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FORMATIVE OBSERVATION DATA INSTRUMENT

INSTRUCTIONS: Use this sheet to record anecdotally and sequentially those events which occur during the classroom
. observation. Se sure to code each instance of a TPAI practice as follows:
» appropriate use of practice
+ strong or positive use of practice
- weak or negative use of practice

Practice Time Comments

1. INSTRUCTIONAL TIME
1.1 Materials ready
1.2 Class started quickly
1.3 Gets students on task
1.4 Maintains high time-on-task

2. STUDENT BEHAVIOR
2.1 Rules--Administrative Matters
2.2 Rules--Verbal Participation/Talk
2.3 Rules-Movement
2.4 Frequently monitors behavior
2.5 Stops inappropriate behavior

3. INSTRUCTIONAL PRESENTATION
3.1 Begins with review
3.2 Introduces lesson
3.3 Speaks fluently
3.4 Lesson understandable
3.5 Provides relevant examples
3.6 High rate of success on tasks _
3.7 Appropriate level of questions
3.8 Brisk pace
39 Efficient, smooth transitions
3.10 Assignment clear
3.11 Summarizes main points

4. INSTRUCTIONAL MONITORING
4.1 Maintains deadlines, standards
4.2 Circulates to check student performance
4.3 Uses oral, written work products to
check progress
4.4 Questions clearly and one at a time

5. INSTRUCTIONAL FEEDBACK
5.1 Feedback on in-class work
5.2 Prompt feedback on out-of-class work
5.3 Affirms correct answer quickly
"5.4 Sustaining feedback on incorrect answers

6. FACILITATING INSTRUCTION
6.1 Instructional plan compatible with goals
6.2 Diagnostic information to develop tasks
6.3 Maintains accurate records
6.4 Available resources support program

7. COMMUNICATING WITHIN THE
EDUCATIONAL ENVIRONMENT
7.1 Treats all students fairly
7.2 Interacts effectively within school
and community

8. NON-INSTRUCTIONAL DUTIES
8.1 Carries out non-instructional duties
82 Adheres to laws, policies 9 ';1
8.3 Plan for professional development 84 :

nrer cOPY AVAILABLE



Evaluator's Summary Comments

Teacher's Reactions to Evaluation

Signature indicates
Evaluator’s signature and date Teacher's signature and date that the written
evaluation has
been seen and
discussed.
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SCHOOL COUNSELOR
PERFORMANCE APPRAISAL INSTRUMENT

Counselor Name:

School:

Rating Scale
(Please Check)

Ve11Above Standard

Above Standard
AtStandard

Below Standard
Unsatisfactory

Superior

1.0 MAJOR FUNCTION: PROGRAM PLANNING

1.1 Organizes the counseling program by assessing needs, setting goals, and formulating a
plan of action and program evaluation.

1.2 Initiates and coordinates school-wide guidance and counseling activities.
1.3 Manages time effectively and provides services on schedule.

1.4 Maintains an organized, functional, and up-to-date office/counseling center.

1.5 Seeks input from teachers and staff in making decisions about the school counseling
program.

Comments:

2.0 MAJOR FUNCTION: COUNSELING

Demonstrates knowledge of counseling theories by selecting appropriate models and
techniques for individual and group counseling.

(23]
-

2.2 Uses appropriate counseling processes and techniques for mdiﬁdual and group
sessions to meet developmental, preventive, and remedial needs of students.

87




2.3 Uses appropriate assessment and diagnostic procedures for determining and structuring
individual and group counseling services.

2.4 Follows up individual and group counseling to monitor student progress.

Comments:
Rating Scale
(Please Check)
é B
HEBERE
SF1212]3 |2
A EAFAMAERE

3.0 MAJOR FUNCTION: CONSULTING

3.1 Demonstrates knowledge of consulting processes and techniques with students, parents,
teachers, and administrators. '

3.2 Assists parents and teachers in understanding and responding to developmental levels
- of students.

3.3 Presents instructional/informational programs to groups, parents, and teachers (e.g.,
parent education programs, group guidance, teacher in-service).

3.4 Interprets achievement and aptitude test data to assist school staff with curriculum
planning. :

Comments:

4.0 MAJOR FUNCTION: COORDINATING

4.1 Communicates effectively with students, parents, and staff.

4.2 Advocates for all students.

4.3 Assists teachers with the integration of guidance activities into the curriculum.

- 8102




4.4

4.5

4.6

4.7

Comments:

Shares appropriate information about students with school personnel, parents, and
community agencies.

Makes appropriate referrals of students to school and commuriity programs.
Assists with coordination of student services in the school.

Assists with coordination of the school's annual testing program.

5.0 MAJOR FUNCTION: STUDENT APPRAISAL

5.1

5.2

5.3

5.4

Comments

Interprets testing results and other student data accurately.

Conducts nonstandardized educational assessment according to professional practices
(e.g., classroom observation). ‘

Uses standardized tests and inventories according to published practices and
professional standards.

Assures that testing conditions and the administration of standardized tests in the school
are appropriate.

6.0 MAJOR FUNCTION: PROFESSIONAL PRACTICES AND DEVELOPMENT

6.1
6.2

Adheres to ethical standards of the counseling profession.

Follows the laws, policies, and procedures which govern school programs.

¥ 103



6.3 Carries out other school duties assigned by the administration, provided these
assignments do not interfere with the counseling program and services to students.

6.4 Takes part in professional development activities to improve knowledge and skills.

Comments:

Evaluator's Summary Comments:

School Counselor's Reactions to Evaluation:

Evaluator's signature and date : School Counselor's signature and date

Signature indicates that the written evaluation has been seen and discussed.
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School Psychologist Name:

School or Base-assignment:

SCHOOL PSYCHOLOGIST
PERFORMANCE APPRAISAL INSTRUMENT

Rating Scale

(Please Check)
5 g Bl
2 E 3
= ,g 7 %) 'E
HEIHEIRE
SEEIERE
HEAFAAERE

1.0 MAJOR FUNCTION: ASSESSMENT AND INTERPRETATION _

1.1

1.2-

1.3

1.4

1.5

-
[4))

Comments:

Assistsin early identification of students’ learning and adjustment problems.

Conducts assessments appropriate to the focus of concern and according to prevailing
professional standards.

Conducts assessments with consideration of the characteristics of the student or group
of students (including ethnic, cultural, socioeconomic, and handicapping
considerations).

Assists in identifying factors in the learning environment that may affect the student
and assessing their degree of impact.

Integrates data from assessment procedures and develops hypotheses relative to (1)
instructional and educational programming and (2) program eligibility and placement.

Assists in planning and developing interventions, programs and/or services based on the
identified needs of the student or group of students.
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Rating Scale

(Please Check)
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2.0 MAJOR FUNCTION: DIRECT INTERVENTIONS FOR STUDENTS

2.1

2.2

2.3

Comments:

Teaches students how to develop effective learning strategies and personal and social
skills. '

Counsels students on educational and personal adjustment issues.

Evaluates effectiveness of individual and group interventions and modifies
interventions based on data collected.

30 MAJOR FUNCTION: CONSULTATION AND TRAINING

3.1
3.2

3.3
3.4

35

3.6

3.7

Comments:

Demonstrates knowledge of consultation models and processes.

Consults with teachers, other school staff, and parents about ways to facilitate learning
and adjustment for individuals or groups of students.

Consults with teachers and other school staff on classroom, school, or system needs.

Helps provide liaison and coordination between the school system and other relevant
agencies to facilitate services for students and families.

Interprets educational policies, programs, and procedures related to psychological
services.

Provides information, and/or education in the application of learning theory, child
development, and other psychological principles to school personnel and parents.

Plans and implements in-service programs for staff and/or parents.
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Rating Scale

(Please Check)
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4.0 MAJOR FUNCTION: PROGRAM DEVELOPMENT

4.1
4.2

4.3
4.4

Comments:

Conducts and/or assists in conducting formal and informal needs assessment to
determine program characteristics and needs. :

Works with others to develop programs and program strategies to maximize learning
for students. -

Assists in planning for the evaluation of programs.

Assists school personnel in analyzing, interpreting, and disseminating results of
program evaluations.

5.0 MAJOR FUNCTION: SCHOOL PSYCHOLOGY PROGRAM IMPLEMENTATION

5.1

5.2

5.3
Comments:

Assists in the development of a comprehensive program of services to all students.

Adheres to established program goals, priorities, and objectives.

Plans, maintains, and/or participates in a system of accountability for services delivered.
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Rating Scale
(Please Check)

V=11 Above Standard

Abdove Standard
At Standard

Below Standard
Unsatisfactory

Superior

6.0 MAJOR FUNCTION: PROFESSIONAL PRACTICE AND DEVELOPMENT

LI

6.1 Delivers services consistent with the National Association of School Psychologists
(NASP) and the American Psychological Association (APA) ethical principles and
professional standards of practice. '

6.2 Observes federal, state, and local policies and regulations in the delivery of school
psychological services. A

6.3 " Works to ensure students’ rights and welfare in the school and community.

6.4 Engages in continuing professional development by assessing one's own needs and
seeking ways to address needs.

Comments:
7.0 MAJOR FUNCTION: COMMUNICATION AND RELATIONSHIP SKILLS

H|m

7.1  Effectively communicates knov(rledge and ideas orally to individuals and groups.
7.2 Effectively communicates knowledge and ideas in writing.

7.3  Maintains effective interpersonal relationships and communication in the professional
setting. g

Comments:

Evaluator's Summary Comments:

School Psychologist's Reactions to Evaluation:

Evaluator's signature and date School Psychologist's signature
and date

Signature indicates that the written evaluation has been seen and discussed.
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School Social Worker Name:

School or Base-assignment:

1.0 MAJOR FUNCTION: ASSESSMENT OF STUDENT NEEDS

1.1
1.2
1.3

Comments:

SCHOOL SOCIAL WORKER
PERFORMANCE APPRAISAL INSTRUMENT

Rating Scale
(Please Check)

a1l Above Standard

Above Standard
AtStandard

" Below Standard
Unsatisfactory

Superior

Gathers and records pertinent information to share with appropriate personnel.
Provides assessment services as appropriate for determining students with special needs.

Provides assessment to assure the implementation of services and/or placement for
exceptional children.

20 MAIJOR FUNCTION: PROGRAM PLANNING AND EVALUATION

2.1
2.2

2.3

Comments:

Assists the school in planning programs that prevent/reduce/alleviate situations which
may interfere with the learning process of students.

Provides input as requested into system-wide and departmental policy and planning
decisions.

Assists as requested in the evaluation of departmental and system-wide plans, policies
and programs.
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3.0 MAJOR FUNCTION: DIRECT SERVICE

3.1
3.2

Comments:

40 MAJOR FUNCTION: ADVOCACY

4.1 .

4.2

Comments:

5.0 MAJOR FUNCTION: .CONSU'LTATION/EDUCATION

5.1
5.2
53
5.4.

Comments:

Rating Scale
(Please Check)

&1l Above Standard

Above Standard
AtStandard

Below Standard
Unsatisfactory

Superior

Employs appropriate social work methods in situations affecting the student's
educational progress.

Provides information about and facilitates use of clothing, nutritional, housing,
transportation and health needs.

Maintains an advocacy role to assure that the student's educational, social, emotional,
and material needs are met.

Advocates for students and parents in accordance with established laws, rules and
regulations.

Consults with staff and teachers on school and student needs.
Collaborates with community agencies to provide for student needs.
Provides in-service experiences to teachers and staff.

Supervises school social work interns.
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Rating Scale
(Please Check)

g é Bla

@ E 2
=] ,8 (7] (7 E
gl<|e Sk
Q| - > ~
=Z18|2e |8
Slgl2|<|& |5

6.0 MAJOR FUNCTION: COORDINATION/LIAISON

6.1 Effectively researches and utilizes community resources in addressing the needs of
students and their families.

6.2 Establishes, promotes and maintains positive relations with various publics.

6.3 Serves as liaison between the home, school and community.

Comments:

7.0'.  MAJOR FUNCTION: MANAGEMENT

7.1 Organizes time, resources, energy and workload in order to meet responsibilities.

7.2 Maintains accurate case records and documentation.

Comments:

8.0 MAJOR FUNCTION: PROFESSIONAL PRACTICE AND DEVELOPMENT

8.1 Adheres to a professional social work code of ethics.

8.2 Demonstrates effective communication and relationship skills.
8.3 Strives to develop professionally.

Comments:

Evaluator's Summary Comments:

School Social Worker's Reactions to Evaluation:

Evaluator's signature and date School Social Worker's signature
- and date

Signature indicates that the written evaluation has been seen and discussed.
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STUDENT SERVICES PERSONNEL
FORMATIVE DATA ANALYSIS

(FODA)
Major Function:
Date: Competency (ies):__ Date: Competency (ies):
Evaluative Procedures: " Evaluative Procedures:
Date: - Competency (ies): Date: Competency (ies):
Evaluative Procedures: Evaluative Procedures:
98



FODA CONT'D .
Date Strengths Areas That Need

rovement

Summary Comments:

113
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COUNSELOR
CONSULTATION OBSERVATION INSTRUMENT ™

Observation Code:  *  appropriate use of practice
+  strong or positive use of practice
- weak or negative use of practice
NA not observed

1. INTRODUCTION

.1  Establishes rapport

.2 States purpose of session

3 - Uses attending skills and accurate listening skills

4 Demonstrates clear understanding of consultee's concerns

b pumad fumab k.

2 EXPLORATION
2.1  Uses appropriate questioning skills
2.2 Helps consultee feel comfortable about discussing concerns
2.3 Helps explore alternative solutions
2.4  Provides accurate information
2.5  Relies on the expertise of consultee
2.6  Isaccepting of other's ideas
2.7  Helps narrow down alternatives
2.8  Makes helpful, practical, and reasonable suggestions
3. ACTION
3.1  Moves the consultee toward appropriate decisions
3.2  Helps with assignment of responsibilities
3.3 Seeks agreement about the plan of action
3.4  Clarifies role responsibilities
3.5  Helps set a timeline for action
4. CLOSURE
4.1  Summarizes the decision made and responsibilities assigned
4.2  Expresses optimism :
4.3  Sets date for follow-up conference
4.4  Closes session

(*) Developed by John J. Schmidt, Ed.D., Coordinator, School Counseling Section, Division of

Student Services, Department of Public Instruction, Raleigh, NC, 1988.
Resource: Performance isal Guidelines for Student Services Personnel.

‘NCDPIL.
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PSYCHOLOGIST
CONSULTATION OBSERVATION INSTRUMENT (*)

Observation Code: *  appropriate use of practice
'+  strong or positive use of practice
- weak or negative use of practice
NA not observed

(S
.

ENTRY INTO RELATIONSHIP (ESTABLISHING THE CONTACT)
1.1 Establishes rapport
1.2 Clarifies purpose of session
1.3 Uses attending skills and accurate listening skills
1.4 Demonstrates clear understanding of consultee's concerns

2. PROBLEM EXPLORATION AND DEFINITION
2.1 Uses appropriate questioning skills
2.2 Helps consultee feel comfortable about discussing concerns
2.3 Provides accurate information _
2.4 Relies on the expertise of consultee (Establishes collaborative approach)
2.5 Explores all aspects of problem(s)

3. PROBLEM SOLVING
3.1 Helps explore altemnative solutions/generate strategies
3.2 Is accepting of other's ideas
3.3 Makes helpful, practical, and reasonable suggestions
3.4 Helps narrow down alternatives

4. PLAN IMPLEMENTATION/ACTION
4.1 Moves consultee towards an appropriate decision
4.2 Clarifies role responsibilities
4.3 Seeks agreement about the plan of action
4.4 Helps with assignment of responsibilities
4.5 Helps set a timeline for action

5.  MONITORING AND EVALUATION PLAN
5.1 Discusses follow-up plans
5.2 Establishes how plan/strategies will be evaluated

6. CLOSURE
6.1 Summarizes the decision made and responsibilities assigned
6.2 Expresses optimism
6.3 Sets date for follow-up conference
6.4 Closes session

(*) Adapted and expanded by Carolyn Cobb, Ph.D. from the Counselor Consultation Observation
Instrument by John J. Schmidt, Ed.D. Resource: Performance Appraisal Guidelines for
Student Services Personnel, NCSDP], 1988.




VIDEO OBSERVATION SHEET #1

This observation sheet is to be used to record statements of the evaluator when you observe the
Planning Conference video in this training program. View the tape and record the stems of
statements and the time that they occurred. The headings may be used as a guide to "look fors" in
the conference.

TIME:

Review of the PAI Process and
Purpose

Examination of and Agreement about the
Major Functions and Competencies to be
Evaluated during this Cycle
(Was the appropriate PAI used?)

Discussion and Agreement on the Methods of Data
Collection to be Used

Timelines for Data Collection and Conferences
during the Evaluation Cycle
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GENERAL ASSEMBLY OF NORTH CAROLINA
1995 SESSION
RATIFIED BILL

CHAPTER 716
SENATE BILL 1139

AN ACT TO IMPLEMENT THE RECOMMENDATION OF THE JOINT
LEGISLATIVE EDUCATION OVERSIGHT COMMITTEE TO IMPLEMENT
THE STATE BOARD OF EDUCATION'S ABC'S PLAN IN ORDER TO
ESTABLISH AN ACCOUNTABILITY MODEL FOR THE PUBLIC SCHOOLS
TO IMPROVE STUDENT PERFORMANCE AND INCREASELOCAL -
FLEXIBILITY AND CONTROL, AND TO MAKE CONFORMING CHANGES.

The General Assembly of North Carolina enacts:

----SCHOOL-BASED MANAGEMENT AND ACCOUNTABILITY PROGRAM

Section 1. G.S. 115C-12(9) reads as rewritten:

"(9) Miscellaneous Powers and Duties. -- All the powers and duties exercised
by the State Board of Education shall be in conformity with the Constitution
and subject to such laws as may be enacted from time to time by the General
Assembly. Among such duties are:

a. To certify and regulate the grade and salary. of teachers and other

school employees.
b. To adopt and supply textbooks.
c. To adopt rules requiring all local boards of education to implement

the Basic Education Program on an incremental basis within funds
appropriated for that purpose by the General Assembly and by units
of local government. Beginning with the 1991-92 school year, the
rules shall require each local school administrative unit to implement
fully the standard course of study in every school in the Statein
accordance with the Basic Education Program so that every student
in the State shall have equal access to the curriculum as provided in
the Basic Education Program and the standard course of study.

The Board shall establish benchmarks by which to measure
the progress that each local board of education has made in
implementing the Basic Education Program. The Board shall report
to the Joint Legislative Education Oversight Committee and to the
General Assembly by December 31, 1991, and by February 1 of
each subsequent year on each local board's progress in
implementing the Basic Education Program, including the use of
State and local funds for the Basic Education Program.

The Board shall develop a State accreditation program
that meets or exceeds the standards and requirements of the
Basic Education Program. The Board shall require each local school
administrative unit to comply with the State accreditation program to
the extent that funds have been made available to the local school
administrative unit for implementation of the Basic Education |
Program. :

The Board shall use the State accreditation program to
monitor the implementation of the Basic Education Program.
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cl.  Toissue an annual ‘report card' for the State and for each local
school administrative unit, assessing each unit's efforts to improve
student performance based on the growth in performance of the
students in each school and taking into account progress over the
previous years' level of performance and the State's performance
in comparison with other states. This assessment shall take into
account factors that have been shown to affect student performance
and that the State Board considers relevant to assess the State's

efforts to improve student performance.

c2.  To develop a system of school building improvement reports for
each school building. The purpose of school building improvement
reports is to measure improvement in the growth in student
performance at each school building from year to year, not to
compare school buildings. The Board shall include in the building
reports any factors shown to affect student performance that the
Board considers relevant to assess a school's efforts to improve
student performance. Local school administrative units shall
produce and make public their school building improvement reports
by March 15, 1997, for the 1995-96 school year, by October 13,
1997, for the 1996-97 school year, and annually thereafter. Each
report shall be based on building-level data for the prior school year.

¢3.  To develop guidelines, procedures, and rules to establish,
implement, and enforce the School-Based Management and
Accountability Program under Article 8B of this Chapter in order to
improve student performance, increase local flexibility and control,
and promote economy and efficiency.

d. To formulate rules and regulations for the enforcement of the
compulsory attendance law.
e. To manage and operate a system of insurance for public school

property, as provided in Article 38 of this Chapter.

In making substantial policy changes in administration,
curriculum, or programs the Board should conduct hearings
throughout the regions of the State, whenever feasible, in order that
the public may be heard regarding these matters.”

Sec. 2. Part 4 of Article 16 of Chapter 115C of the General Statutes, G.S. 115C-
238.1 through G.S. 115C-238.8, is recodified as Article 8B of Chapter 115C of the General
Statutes, G.S. 115C-105.20 through G.S. 115C-105.27.
Sec. 3. Article 8B of Chapter 115C of the General Statutes, as recodified by
Section 2 of this act, reads as rewritten:
"ARTICLE 8B.

“School-Based Management and Accountability Program.
"Part 1. Implementation of Program.
"g 115C-105.20. School-Based Management and Accountability Program.

(a) The General Assembly believes that all children can learn. It is the intent of the General
Assembly that the mission of the public school community is to challenge with high expectations
each child to learn, to achieve, and to fulfill his or her potential. With that mission as its guide, the
State Board of Education shall develop a School-Based Management and Accountability Program.
The Primary goal of the Program shall be to improve student performance.

(b)__In order to support local boards of education and schools in_the implementation of this

Program, the State Board of Education sh t guidelines, including guidelines to:

) Assi al boards and schools in the development and implementation
of school-based management unde i i
Senate Bill 1139 :



2) Recognize the schools that meet or exceed their goals.
3) Identify low-performing schools upder G.S. 115C-105.30, and create

assistance teamns that the Board may assign to schools identified_as low-
performing under G.S. 115C-105.30. The assistance teams should

consist of currently practicing teachers and staff, representatives of
institutions of higher education, school administrators, and others the State
Board considers appropriate. :
4 Enable assistance teams to make appropriate recommendations under G.S.
)

115C-105.31.

Establish a process to resolve disputes between local boards and schools in
the development and implementation of school improvement plans under

G.S. 115C-105.22(b1). This process shal] provide for final resolution of

the disputes.
"§ 115C-105.21. Local participation in the Program. . _
(a) Local school administrative units shall participate in the Sch ol-Based Management and

Accountability Program.

(b1) The School-Based Management and Accountability Program shall provide increased
local control of schools with the goal of improving student performance. Local boards of

education:
a) Are allowed increased flexibility in the expenditure of State funds. in
accordance with G.S. 115C-105,21A; and

2) May be granted waivers of certain State laws, regulations, and policies that
inhibit their ability to reach local accountability goals, in accordance with
G.S. 115C-10S5. . .
(c) The School-Based Management and_Accountability Program shall be based upon an
accountability, recognition, assistance. and interv ntion process in order to hold each schoo
the school's personnel accountable for improved student performance in the school.
"Part 2, School-Based Management.
"§ 115C-105.21A. Budget flexibility.

Subiect to the following limitations, local boards education may transfer and ma

approve transfers of funds between fundi 1 ent categories:
In accordance with a schoo] improvement plan accepted under G.S. 115C-
105,22, State funds allocated for teacher assistants may be transferred only
for personnel (i) to serve students only in kindergarten through third grade,
o (ii) to serve students primarily in kindergarten through third grade when
the personnel are assigned to an elementary school to serve the whole
school. Funds allocated for teacher assistants may be transferred to reduce
class size or to reduce the student-teacher ratio in kindergarte u i

de so e affected teacher assis itions are not filled whe

the plan is amended or approved by the building level staff entitled to vote
on the plan or the affected teacher assistant positions are not expected to be

lled on the date the plan js to be imple ted. State

a ia [ & hat i i

teachers before July 1, 1995, in accordance with Section 1 of Chapter 986

of the 1991 Session Laws, as rewritten by Chapter 103 of the 1993 Session

Laws. may continue to be used for certificated teachers,

Senate Bill 1139
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2) In accordance with a school improvement plan accepted under G.S. 115C-
105,22, (i) State funds allocated for classroom materials/instructional
supplies/equipment may be transferred only for the purchase of textbooks:
(ii)_State funds allocated for textbooks may be transferred only for the
purchase of instructional supplies, jnstructional equipment, or other
classroom materials; and (jii) State funds allocated for noninstructional
support personnel may be transferred only for teacher positions.

(3)  No funds shallbe transferred into the central office allotment category.

(4)  Funds allocated for exceptional children and funds allocated for driver's

)

education shall not be transferred.

Funds allocated for classroom teachers may be transferred only for teachers
of exceptional children, for teachers of at-risk students, and for authorized
Ma—t}m_mmﬁﬂo_um&zwﬁmﬂ“—w
materials/instructional supp_lies/eguipment allotment category,

(6)  Funds allocated for vocational education may be transferred only in
accordance with any rules that the State Board of Education considers
appropriate to ensure compliance with federal regulations.

(7) Funds allocated for_career development shall be used in accordance
with Section 17.3 of Chapter 324 of the 1995 Session Laws.

"s 115C-105.21B. Waivers of State laws, rules, or policies
(a) _When included as part of a school improvement plan accepted under G.S. 115C-
105.22. local boards of education shall submit requests for waivers of State laws, rules, or policies
B of Education, A request for a waiver shall (i) identify the school making th
r ii) i i licies that inhibit the s 's ability to improve
student performance, (iii) set out with specificity the circumstances under which the waiver may be
used. and (iv) explain how the requested waiver will permit the school to improve student
performance. Exceptas provided in subsection (c) of this section, the State Board shall grant
waivers only for the specific schools for which they are requested and shall be used only under the
pecific circumstances for which they are requested. ‘

spec
(b) When requested as part of a school improvement plan, the State Board of Education may

grant waivers of:
(1)  State laws pertaining to class size, teacher certification, and the duty-free

period for classroom teachers under G.S. 115C-301.1; and

2 WMMMWM@@L—W@‘
w@ﬂeﬁﬂmmmﬁﬂm@
pﬂWrmmw
system of employment for public school teachers and administrators set out
in G.S, 115C-287.1 and G.S. 115C-325, health and safety codes,

mpulsory attendance, the minimum lengths he schoo] day and

and the Uniform Education Reporting System.

(c)___The State Board also may grant requests received from local boards for waivers of State
laws, rules, or policies that affect the organization, duties. and assignment of central office staff
only. However. none of the duties to be performed under G.S. 115C-436 may be waived,

(d) _ Notwithstanding subsections (b) and (c) of this section, the State Board shall not grant
waivers of G.S. 115C-12(16)b. regarding the placement of State-allotted office support personnel,

oard

teacher assistants. and custodial rsonnel on the s schedule adopted by the Stat
_(e) Notwithstanding subsection (b) of this section, the State Board may grant requests
received from local boards for waivers of State laws, rules, or policies pertaining to the placement

of princip.als on the State salary schedule for public school administrators in order to provide
financial incentives to encourage principals to accept employment in a school that has been

Senate 1139
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under this subsection at the first Board meeting following receipt of each request.

(f)__ Except as provided in subsection (e) of this sectjon, the State Board shall act within 60
days of receipt of all requests for waivers under this section, ,

The State Board shall, on a regular basis, review all waivers jt has anted to determi
whether any rules should be repealed or modified or whether the Board should recommend to the
General Assembly the repeal or modification of any laws. .

"§ 115C-105.22. Development and approval of school improvement plans.

(b1) In order to improve student performance, each school shall develop a school
improvement plan that takes into consideration the annual performance goal for that school that is
set by the State Board under G.S. 1 15C-105,28. The principal of each school, representatives of
the assistant principals, instructional personnel, instructional support personnel, and teacher
assistants assigned to the school building, and parents of children enrolled in the school shall
constitute a school improvement team to develop a school improvement plan to improve student
performance. Parents serving on school improvement teams shall reflect the racial and
socioeconomic composition of the students enrolled in that school and shall not be members of the
building-level staff. Parental involvement is a critical component of school success and positive
student achievement; therefore, it is the intent of the General Assembly that parents, along with
teachers, have a substantial role in developing school improvement plans, To this end, school
improvement team meetings shall be held at a convenient time to assure substantial parent
participation. The strategies for 1 mproving student performance shall include a plan for the use of
staff development funds that may be made available to the school by the local board of education to
implement the school improvement plan. The strategies may include a decision to use State funds
in accordance with G.S. 115C-105.21A. The strategies may also include requests for waivers of
State laws, rules or policies for that school. A request for a waiver shall meet the requirements of
G.S. 115C-105.21B,

Support among affected staff members is essential to successful implementation of a school
improvement plan to address improved student performance at that school, The principal of the
school shall present-the proposed school improvement plan to all of the principals, assistant
principals, instructional personnel, instructional support personnel, and teacher assistants
assigned to the school building for their review and vote. The vote shall be by secret ballot. The
principal shall submit the school improvement plan to the local board of education only if the
proposed school improvement plan has the approval of a majority of the staff who voted on the

plan.

The local board of education shall accept or reject the school improvement plan. The local
board shall not make any substantive changes in any school improvement plan that it accepts, If
the local board rejects a school improvement plan, the local board shall state with specificity its
reasons for rejecting the plan; the school improvement team may then prepare another plan,
present it to the principals, assistant principals, instructional personnel, instructional support
personnel, and teacher assistants assigned to the school building for a vote, and submit it to the
local to accept or reject. If no school improvement plan is accepted for a school within 60 days

its initial submission to al board school or the Joc may ask to use the
process to resolve disagreements recommended in the guidelines developed by the State Board
under G.S -105.2 this request is made. both the school and al d

icipate in the proce solve disa ts. If there i uest to use that ess
the local board may develop a school improvement plan for the school. The General Assembly
urges the local board to utilize the school's proposed school improvement plan to the maximum
extent possible when developing such a plan.

A school improvement plan shall remain in effect for no more than three yearts:
wever, the school improvement te ay amend the plan as often as is necess
appropriate. If, at any time, any part of a school improvement plan becomes unlawful or the local
board finds that a school improvement plan is impeding student performance ata school, the local
Senate Bill 1139
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board may vacate the relevant portion of the plan and may direct the school to revise that portion,
The procedures set out jn this subsection shall apply to amendments and revisions to school
improvement plans. -
«g 115C-105.25. Distribution of staff development funds.
Any funds the local board of education makes available to an individual school building to
implement the school improvement plan at that school shall be used in accordance with that plan.
Each local board shall distribute seventy-five percent (75%) of the funds in the staff
development funding allotment to the schools to be used in accordance with that school's school
improvement plan. By October 1 of each year, the principal shall disclose to all affected personnel
the total allocation of all funds available to the school for staff development and the superintendent
shall disclose to all affected personnel the total allocation of all funds available at the system level
for staff development. At the end of the fiscal year, the principal shall make available to all affected
personnel a report of all disbursements from the building-level staff development funds, and the
superintendent shall make available to all affected personnel a report of all disbursements at the
system level of staff development funds.
"§ 115C-105.26. Creation of the Task Force on School-Based Management.
(a) There is created the Task Force on School-Based Management under the State Board of
Education.
The Task Force shall be composed of 20 members appointed as follows:
(1)  The Superintendent of Public Instruction;
- (2)  One member of the State Board of Education, one parent of a public school
child, and two at-large members appointed by the State Board of Education;
(3)  Two members of the Senate appointed by the President Pro Tempore of the
Senate; -
(4)  Two members of the House of Representatives appointed by the Speaker of
the House of Representatives;
(5)  One member of a local board of education appointed by the President Pro
Tempore of the Senate after receiving recommendations from The North
Carolina State School Boards Association, Inc.;
(6)  One member of a local board of education appointed by the Speaker of the
- House of Representatives after receiving recommendations from The
North Carolina State School Boards Association, Inc.;
(7)  One local school superintendent appointed by the President Pro Tempore of
the Senate after receiving recommendations from the North Carolina
Association of School Administrators;
(8)  One local school superintendent appointed by the Speaker of the House of
Representatives after receiving recommendations from the North Carolina
* Association of School Administrators;
(9)  One school principal appointed by the President Pro Tempore of the Senate
after receiving recommendations from the Tar Heel Association of
Principals/Assistant Principals and the Division of Administrators’ of the
North Carolina Association of Educators;
(10)  One school principal appointed by the Speaker of the House of
Representatives after receiving recommendations from the Tar
Heel Association of Principals/Assistant Principals and the Division
of Administrators of the North Carolina Association of Educators;
(11)  One school teacher appointed by the President Pro Tempore of the
Senate after receiving recommendations from the North Carolina
Association of Educators, Inc., the North Carolina Federation of
Teachers, and the Professional Educators of North Carolina, Inc.;
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(12)  One school teacher appointed by the Speaker of the House of
Representatives after receiving recommendations from the North
Carolina Association of Educators, Inc., the North Carolina
Federation of Teachers, and the Professional Educators of North
Carolina, Inc.;

(13) Repealed by Session Laws 1995, c. 324, s.17.

(14)  One representative of business and industry appointed by the Governor;

(15)  One representative of institutions of higher education appointed by the
Board of Governors of The University of North Carolina; and

(16)  One county commissioner appointed by the State Board of Education after .
receiving recommendations from the North Carolina Association of County
Commissioners. _

Members of the Task Force shall serve for two-year terms.

All members of the Task Force shall be voting members. Vacancies in the appointed
membership shall be filled by the officer who made the initial appointment. The Task Force on -
School-Based Management shall select a member of the Task Force to serve as chair of the Task
Force.

Members of the Task Force shall receive travel and subsistence expenses in accordance with
the provisions of G.S. 120-3.1, G.S. 138-5, and G.S. 138-6.

(b) The Task Force shall:

(1)  Advise the State Board of Education on the development of guidelines for
local boards of education and schools to implement school-based

management as part of the School-Based Management and Accountability

(2)  Advise the State Board of Education on how to assist the public schools so
as to facilitate the implementation of school-based management;

(3)  Aduvise the State Board of Education about publications to be produced by
the Department of Public Instruction on the development and
implementation of school improvement plans;

(4)  Report annually to the State Board of Education on the implementation

- of school-based management in the public schools on the first Friday in
December. This report may contain a summary of recommendations for
changes to any law, rule, and policy that would improve school-based
management. :

(c) The Department of Public Instruction shall, with the approval of the State Board of
Education, provide staff to the Task Force at the request of the Task Force.

(d) The State Board of Education shall appoint a Director of the Task Force on School-Based
Management. :

"§ 115C-105.27. Parent involvement programs and conflict resolution programs
as part of school improvement plans.

A school is encouraged to include a comprehensive parent involvement program as part of its
school improvement plan under G.S. 115C-105.22. The State Board of Education shall develop a
list of recommended strategies that it determines to be effective, which building level committees
may use to establish parent involvement programs designed to meet the specific needs of their
schools. The Board shall make the list available to local school administrative units and school
buildings by the beginning of the 1994-95 school year.

A school is encouraged to review its need for a comprehensive conflict resolution program as
part of the development of its school improvement plan under G.S. 115C-105,22. If a school
determines that this program is needed, it may select from the list developed by the State Board of
Education under G.S. 115C-81(a4) or may develop its own materials and curricula to be approved
by the local board of education.

Senate Bill 1139
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"Part 3. School-Based Accountability.
~v§ 115C-105.28. Annual performance gogl.s.

The School-Based Management and Accountability Pro s
performance in the basics of reading, mathematics, and communications skills in elementary and
middle schools, (ii) focus on student performance in courses required for graduation and on other
measures required by the State Board in the high schools, and (iii) hold schools accountable for the
educational growth of their students. To those ends, the State Board shall design and implement
an accountability system that sets annual performance standards for each school in the State in
order to measure the growth in performance of the students in each individual school,

"§ 115C-105.29. Performance recognition. ,

(a) The personnel in schools that achieve a level of expected growth greater than one hundred
percent (100%) at a level to be determined by the State Board of Education. are eligible for financial
awards in amounts set by the State Board. Schools and personnel shall not be required to apply
for these awards. For the purpose of this section, ‘personnel’ includes the principal, assistant
principal, instructional personnel, instructional support personnel. and teacher assistants assigned
to that school.

(b) The State Board shall establish a procedure to allocate the funds for these awards to the
local school administrative units in which the eligible schools are Jocated. Funds shall become
available for expenditure July 1 of each fiscal year. Funds shall remain available until November
30 of the subsequent fiscal year for expenditure for:

1) Awards to the personnel: or
2) The purposes authorized in a plan that has been;

a. Developed and voted on by the personnel in the same
manner that a school improvement plan is approved under
G.S. 115C-105.22(b1);

b. Approved by a majority of the personnel who vote on the

lan;
C. Submitted to and approved by the local board of education.
The local board shall approve this plan unless the plan involves expenditures of funds that are

not for a public purpose or that are otherwise unlawful.
30. Identification of low-performin .

(a) _The State Board of Education shall design and implement a ocedure to identify low-
performing schools on an annual basis. Low-performing sc hools are those in whi re is a
failure to meet the minimum growth standards, as defined by the State Board, and a majority of
students are performing below grade level.

(b)__ Each identified low-performing school shall notify the parents of students attending that
school that the State Board of Education has found that the school has failed to meet the minimum

owth standards, as defined by the State and a majority of students in that sch
performing below grade level. This notification also shall include a description of the steps the
school is taking to improve student performance,
“§ 115C-105.31. Assistance teams: review by State Board. .

The State Board of Education may assign an assistance team to any sc | identified
low-performing under this Article or to any other school that requests an assistance teamn and that
the State Board determines would benefit from an assistance team. The State Board shall give
priority to low-performing schools in which the educational performance of the students is
declining. The Department of Public Instruction shall. with the approval of the State Board,

rovide staff as needed and requested by an assistance team.
(b) _When assigned to an identified low-performing school, an assistance team shall;

(1) Review and investigate all facets of school operations and assist in
developing recommendations for improving student performance at that
school.

Senate Bill 1139
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2) Evaluate at Jeast semiannually the personnel assigned to the school and
make findings and recommendations concerning_their performance.

3) Collaborate with school staff, central offices, and local boards of education
in the design, implementation, and monitoring of a plan that, if fully
implemented, can reasonably be expected to alleviate problems and improve
student performance at that school.
Make recommendations as the school develops and implements this plan.
Review the school's progress.
Report. as app. ropriate, to the local board of education, the community, and
the State Board on the school's progress. If an assistance team determines
that an accepted school improvement plan developed under G.S. 115C-
105.22 is impeding student performance at a school, the team may
recommend to the local board that it vacate the relevant portions of that plan
and direct the school to revise those portions.

(c)__If a school fails to improve student performance after assistance is provided under this
section, the assistance team may recommend twmmmr_ﬂhat the State Board
take further action under G.S. 115C-105.32,

S

e State Board shall annuall eview the pro made in identified low-perfo
schools.

superimendent:
a) U he identification of a school as Jow- rforming under this Part. the State Board

0
shall proceed under G.S. 115C-325(q)(1) for the dismissal of the principal assigned to that school.
(b e State Board shall proceed under G.S. 115C-325(q)(2) for the dismissal of teac._hg..:;

assistant principals, directors, and su isors assigned to a school identi ed as low-pe

accordance with G.S. 115C-325(q¥(2).
(c) _The State Board may appoint an interim superintendent in a local school administrative
(1)  Upon the identification of more than half the schools in that unit as low-
- performing under G.S. 115C-105.30: or
2) Upon the recommendation from an assistance team assignedto a school
memmmmmi
115C-105.30. This recommendation shall be based upon a finding that the
uperintendent has faile te with the assistance t 0
otherwise hindered that school's ability to improve,
The State Board may assign any of the powers and duties of the local superintendent and the
Jocal finance officer to the interim superintendent that the Board considers are necessary Of
iate to i ve student ormance in the local school administrative u i e interi
superintendent shall perform all of these assigned powers and dutjes, The State Board of
Education may terminate the contract of any local superintendent entered into on or after July 1,
1996, when it appoints an interim superintendent. The Administrative Procedure Act shall apply to
that decision. Neither party to that contract is entitled to damages.
(d) _In the event the State Board has appointed an interim superintendent and the State Board
determines that the Jocal board of education has failed to cooperate with the interim superintendent
or has otherwise hindered the ability to improve student performance in that local school

administrative unit or in a school in that unit, the State Board may suspend any of the powers and
duties of the local board of education that the State Board considers are necessary or appropriate to
improve student performance in the local school administrative unit. The State Board shall perform
all of these assigned powers and duties for a period of time to be specified by the State Board.
Senate Bill 1139
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(e) _If the State Board suspends any of the powers and duties of the local board of education

_ under subsection (d) of this section and subsequently determines it is necessary to change the

governance of the local school administrative unit in order to improve student performance, the
State Board may recommend this change to the General Assembly, which shall consider, at its next
session, the future governance of the identified local school administrative unit.”

Sec. 4. Article 6A of Chapter 115C of the General Statutes is repealed.

Sec. 5. G.S. 115C-39 reads as rewritten:
"§ 115C-39. Removal of board members; suspension of duties by State Board.

(@) Incasethe State Board of Education has sufficient evidence that any member of a local
board of education is not capable of discharging, or is not discharging, the duties of his office as
required by law, or is guilty of immoral or disreputable conduct, t| he State Board of Education shall
notify the chairman of such board of education, unless such chairman is the offending member, in
which case all other members of such board shall be notified. Upon receipt of such notice there
shall be a meeting of said board of education for the purpose of investigating the charges, and if the
charges are found to be true, such board shall declare the office vacant: Provided, that the
offending member shall be given proper notice of the hearing and that record of the findings of the
other members shall be recorded in the minutes of such board of education.

1 the event the State Board of Education has appointed an interim superintende under
G.S. 115C-105.32 and the State Board determines that the local board of education has failed to
cooperate with the interim superintendent, the State Board shall have the authority to suspend any
of the powers and duties of the local board and to act on its behalf under G.S. 115C-105.32."
Sec. 6. G.S. 115C-274 reads as rewritten:
"§ 115C-274. Removal.

(a) Local boards of education are authorized to remove a superintendent who is guilty of
immoral or disreputable conduct or who shall fail or refuse to perform the duties required of him
by law. In case the State Board of Educatjon has sufficient evidence at any time that any
superintendent of schools is not capable of discharging, or is not discharging, the duties of his
office as required by law or is guilty of immoral or disreputable conduct, the State Board of
Education shall report this matter to the board of education employing said superintendent of
schools. It shall then be the duty of that board of education to hear the evidence in the case and, if
after careful investigation it shall find the charges true, it shall declare the office vacant at once and
proceed to elect a successor: Provided, that such superintendent shall have the right to try his title
to office in the courts of the State.

(b) If the superintendent shall fail in the duties enumerated in G.S. 115C-276(g). 115C-
276(h). 115C-276(i). or any other duties as may be assigned him, he shall be subject, after notice, -
to an investigation by the State Board cation or by his board of education for failure to
perform his duties. For persistent failure to perform these duties, the State Board of Education
may revoke the superintendent's certificate and the superi ntendent may be dismissed by his board
of education.

(c) _The identification by the State Board of Education of more than half the schools ina
local school administrative unit as low-pe ing under 115C- is evidenc
superintendent is unable to fulfill the duties of the office. and the State Board may appoint an
interim superintendent to ¢ ut the duties of the superintendent under G. 15C-105.3
may. revoke the superintendent's certificate under this section, may dismiss the superintendent
under GS. 115C-105.32. or may take any combination of these actions.” .

Sec. 7. G.S. 115C-296 is amended by adding a new subsection to read:
"(d) _The State Board of Education may revoke or refuse to renew a teacher's certificate

when:

[00] e Board jdentifies the school in which the teacher is emplo w
ing under GS. C-105.30;
(2) The assistance team assigned to that school under GS.115C-
3 the recommendatj revoke or e new ea
Senate Bill 1139 '

130

114



certificate for one or more reasons established by the State Board in its rules
for certificate suspension or revocation.”

«.--STUDENT PERFORMANCE
Sec. 7.1. G.S. 115C-288(a) is rewritten to read:
"§ 115C-288. Powers and duties of principal.
(a) To Grade and Classify Pupils. -- The principal shall have authority to grade and
classify pupils except a principal shall not require additional testing of a student entering a public .-
school from a school governed under Article 39 of this Chapter if test scores from a nationally

standardized test or nationally standardized equivalent measure that are adequate to determine the

appropriate placement of the child are available.”
Sec. 8. G.S. 115C-325 is amended by adding a new subsection to read:
"(q) Procedure for Dismissal of School Administrators and Teachers Employed in Low-

Performing Schools. ) .
(1) Notwithstanding an other provision of this section or any other law, t

State Board:
a. Shall suspend with pay a principal who has been assigned to a
school for more than two years before the State Board identifies that

school as low-performing and assigns an assistance team to that
school under Article 8B of this Chapter: and

b. May suspend with pay a principal who has been assigned to a
school for no more than two years before the State Board identifies
that school as low-performing and assigns an assistance team to that
school under Article 8B of this Chapter. -

These principals shall be suspended with pay pending a hearing before a
panel of three members of the State Board. The purpose of this hearing,
which shall be held within 60 days after the principal is suspended, is to
determine whether the principal shall be dismissed. The panel shall order
. the dismissal of the principal, at which time the period of suspension with
pay shall expire, unless the panel makes a public determination that the
- principal has established that the factors that led to the identification of the
school as low-performing were not due to the inadequate performance of
the principal. The State Board shall adopt procedures to ensure that due
rocess rights are afforded to principals under this subsection. Decisio
the panel may be appealed on the record to the State Board, with further
right of judicial review under Chapter 150B of the General Statutes.

2) Notwithstanding any other provision of this section or any other law, this
subdivision shall govern the State Board's dismissal of teachers, assistant
principals, directors, and supervisors assigned to schools that the State

d has identified as low-performi d to which the State Board
assigned an assistance team under Article 8B of this Chapter. The State
Board shall dismiss a teacher, assistant principal, director, or supervisor
when the State Board receives two consecutive evaluations that include
written findings and recommendations regarding that person's inadequate

rformance fro assistance te These findings

recommendations shail be substantial evidence of the jnadequate
ance of the teacher or school administrat
The State Board may dismiss a teacher. assistant principal, director,

or supervisor when: _ ‘

a. The State Board determines that the school has failed to make
satisfactory improvement after the State Board assigned an

sistance team t school S -10 .a
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b. That assistance team makes the recommendation to dismiss the
teacher, assistant principal. director, or supervisor for one or more
grounds established in G.S. 1 15C-325(e)(1) for dismissal or
demotion of a career teacher, _

A teacher. assistant principal. director, or supervisor may request a hearing

before a panel of three members of the State Board within 30 days of any

dismissal under this subdivision. The State Board shall adopt procedures to
ensure that due process rights are afforded to persons recommended for
dismissal under_this subdivision. Decisions of the panel ma be appealed
on the record to the State Board, with further right of judicial review under
Chapter 150B of the General Statutes.
(3)  The State Board of Education or Jocal board may terminate the contract of
a school administrator dismissed under this subsection, Nothing in this
wwmmmmmmﬁ
any person employed in a school identified as low-performing under G.S.
115C-105.30.

(4)  Neither to a schoo] administrator contract is entitled to damages under

this subsection. ) '

(5)  The State Board shall have the right to subpoena witnesses and documents

on behalf of any party to the proceedings under this subsection.

Section 8.1. The State Board of Education shall develop a comprehensive
plan to improve reading achievement in the public schools. The plan shall be fully integrated with
State Board plans to improve student performance and promote local flexibility and efficiency.

The plan shall be based on reading instructional practices for which there is strong evidence of

effectiveness in existing empirical scientific research studies on reading development. The plan

shall be developed with the active involvement of teachers, college and university educators,
parents of students, and other interested parties. The plan shall, if appropriate, include revision of
the standard course of study, revision of teacher certification standards, and revision of teacher
education program standards.

Sec. 8.2. The State Board of Education shall critically evaluate and revise the
standard course of study so as to provide school units with guidance in the implementation of
balanced, integrated, and effective programs of reading instruction. The General Assembly
believes that the first, essential step in the complex process of learning to read is the accurate
pronunciation of written words and that phonics, which is the knowledge of relationships of the
symbols of the written language and the sounds of the spoken language, is the most reliable
approach to arriving at the accurate pronunciation of a printed word. Therefore, these programs
shall include early and systematic phonics instruction. The State Board shall provide opportunities
for teachers, parents, and other interested parties to participate in this evaluation and revision.

Sec. 8.3. In order to reflect changes to the standard course of study and to
emphasize balanced, integrated, and effective programs of reading instruction that include early and
systematic phonics instruction, the State Board of Education, in collaboration with the Board of
Governors of The University of North Carolina and with the North Carolina Association of
Independent Colleges and Universities, shall review, evaluate, and revise current teacher
certification standards and teacher education programs within the institutions of higher education
that provide course work in reading instruction. :

Sec. 8.4. Local boards of education are encouraged to review and revise existing
board policies, local curricula, and programs of professional development in order to reflect
changes to the standard course of study and to emphasize balanced, integrated, and effective
programs of reading instruction that include early and systematic phonics instruction.

" Sec.8.5. (a) The State Board of Education shall report to the Joint Legislative

Education Oversight Committee by December 31, 1996, and annually thereafter on the
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comprehensive plan developed under Section 1 of this act. The first report shall include revisions
made to the standard course of study, teacher certification standards, and teacher education
programs. Subsequent reports shall address the effectiveness, based on factors including
improved student performance in reading, of the implementation of the plan. The State Board may
make recommendations to the General Assembly in any of its reports.

(b) The State Board shall disseminate to local boards of education by March 31,
1997, the changes to the standard course of study.

Sec. 8.6. G.S. 115C-81 is amended by adding a new subsection to read:
Character Education. -- Local boards of education may require the teaching
following character traits in the public schools:

(1)  Courage. -- Having the determination to do the right thing even when others
don't and the strength to follow your conscience rather than the crowd: and
attempting difficult things that are worthwhile. '

Good judgment. -- Choosing worthy goals and setting proper priorities;
thinking through the consequences of your actions; and basing decisions on
practical wisdom and good sense.

Integrity. -- Having the inner strength to be truthful, trustworthy. and
honest in all things: acting justly and honorably,
Kindness. — Being considerate, courteous, helpfu
others. showing care, compassion, friendship. and generosity; and treating

others as you would like to be treated, _
Perseverance. -- Being persistent in the pursuit of worthy objectives in spite

of difficulty, opposition. or discouragement: and exhibiting patience and

having the fortitude to try again when confronted with delays, mistakes, or

failures.

espect. -- Showi ieh regard for authori ther people self, fo,

property. and for country: and understanding that all people have value as

@
3)
4
&)

S

B

howing reliability and consistency in wor conduct; bei

- accountable for vour own actions: and being committed to active
involvement in your community.
[¢:3) Self-Discipline. -- Demonstratin

regulating yourself for improvement and restraining from inappropriate
behaviors: being in proper control o r words, actio impulses, and

desires: choosing abstinence from premarital sex, drugs, alcohol. and

other harmful substances and behaviors; and doing your best in all

situations."
Sec. 8.7. G.S. 115C-98 is amended by adding a new subsection to read:

board of education may establish a ¢ uni edia_advi committee

investigate and evaluate challenges fro ts. teachers, and members of the public to textboo
and supplementary instructional materials on the grounds that they are educationally unsuitable,
pervasively vulgar, or inappropriate to the age, maturity, or grade level of the students. The State
Board of Education shall review its rules and policies concerning. these challenges and shall
establi idelines to ollowed unity media advisory ¢ i

The local board, at all times, has sole authority and discretion to determine whether a challenge
has merit and whether challenged material should be retained or removed." _
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LOCAL FLEXIBILITY
' Sec. 9. G. S. 115C-84(d) is repealed.
Sec.10. G. S. 115C-302(a)(1) reads as rewritten:

"1

Senate Bill 1139

Academic Teachers. -- Regular state-allotted teachers shall be employed for
a period of 10 calendar months. Each local board of education shall
establish a set date on which monthly salary payments to regular State-
allotted teachers shall be made. This set pay date may differ from the end of
the calendar month of service. Teachers shall only be paid for the days
employed as of the set pay date. Payment for a full month when days
employed are less than a full month is prohibited as this constitutes
prepayment. Teachers employed for a period of 10 calendar months in
year-round schools shall be paid in 12 equal installments. Any individual
teacher who is not employed in a year-round school may be paid in 12
monthly installments if the teacher so requests on or before the first day of
the school year. Such request shall be filed in the local school
administrative unit which employs the teacher. The payment of the annual
salary in 12 installments instead of 10 shall not increase or decrease said
annual salary nor in any other way alter the contract made between the
teacher and the said local school administrative unit; nor shall such payment
apply to any teacher who is employed for a period of less than 10 months.
Included within the 10 calendar months employment shall be annual
vacation leave at the same rate provided for State employees, computed at
one twelfth (1/12) of the annual rate for State employees for each calendar
month of employment; which shall be provided by each local board of
education at a time when students are not scheduled to be in regular
attendance. However, vacation leave for instructional personnel who do not
require a substitute shall not be restricted to days that students are not in
attendance. Included within the 10 calendar months employment each local
board of education shall designate the same or an equivalent number of legal
holidays occurring within the period of employment for academic teachers
as those designated by the State Personnel Commission for State
employees; on a day that employees are required to report for a workday but
pupils are not required to attend school due to inclement weather, a teacher
may elect not to report due to hazardous travel conditions and to take an
annual vacation day or to make up the day at a time agreed upon by the
employee and the employee's immediate supervisor or principal. Within
policy adopted by the State Board of Education, each local board of
education shall develop rules designating what additional portion of the 10
calendar months not devoted to classroom teaching holidays, or annual
leave shall apply to service rendered before the opening of the school term,
during the school term, and after the school term and to fix and regulate the
duties of state-allotted teachers during said period, but in no event shall the
total number of workdays exceed 200 days. If one or more scheduled
teacher workdays are displaced due to hazardous weather conditions, a local
may select dates, including dates be the 10 cal m ~
during which teachers and their supervisors may agree to make up the
displaced days provided the workda within the fiscal ye
boards may approve school improvement plans that include teacher

workdays outside the 10 calendar months provided the workdays fall
within the fiscal year. A teacher and the teacher's supervisor may agree to
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schedule workdays outside the 10 calendar months provided the workdays
fall within the fiscal year. Teachers may be paid on the tenth calendar
month pay date for workdays scheduled to occur after the tenth calendar
month but before the end of the fiscal year. A teacher who resigns, is

dismissed, or whose contract is not renewed and who fails to make up

previously agreed upon workdays scheduled after the 10 calendar months
shall repay to the local board any salary payments owed due to the failure to
make up the workdays. A teacher who continues to be employed by a local
board but fails to make up previously agreed upon workdays scheduled
after the 10 calendar months may be subject to dismissal under G.S. 115C-
325, Local boards of education shall consult with the employed public
school personnel in the development of the 10-calendar-months schedule.”

Sec. 11. G.S. 115C-47(23) reads as rewritten: ‘ _

"(23) To Purchase Equipment and Supplies. -- Local boards shall contract for
equipment and supplies pursuant to the provisions of G.S. 115C-522(a)
and 115C-528."

Sec. 12. G.S. 115C-47 (28) reads as rewritten:

"(28) To Enter Lease Purchase and Installment Purchase Contracts. - Local
boards may enter into lease purchase and installment purchase contracts as
provided in G.S. 115C-528." :

Sec. 13. G.S. 115C-522(a) reads as rewritten:

"(a) It shall be the duty of local boards of education to purchase or exchange all supplies,
equipment and materials in accordance with contracts made by or with the approval of the
Department of Administration. Title to instructional supplies, office supplies, fuel and janitorial
supplies, enumerated in the current expense fund budget and purchased out of State funds, shall be
taken in the name of the local board of education which shall be responsible for the custody and
replacement: Provided, that no contracts shall be made by any local school administrative unit for
purchases unless provision has been made in the budget of the unit to pay for the purchases, unless
surplus funds are on hand to pay for the purchases, or unless the contracts are made pursuant to
G.S. 115C-47(28) and G.: 5C-528 and adequate funds are available to pay in the current fiscal
year the sums obligated for the current fiscal year, and in order to protect the State purchase
contractor, it is made the duty of the governing authorities of the local units to pay for these
purchases promptly and in accordance with the terms of the contract of purchase.”

Sec. 14. Article 37 of Chapter 115C is amended by adding a new section to read:

"8 115C-528. Lease purchase and installment purchase contracts for certain
equipment.

(a) Local boards of education may purchase or finance the purchase of automobiles: school
buses; mobile classroom units: photocopiers; and computers, computer hardware, computer
software, and related support services by lease purchase contracts and installment purchase
contracts as provided in this section. Computers, computer hardware, computer software, and
related support services purchased under this section shall meet the technical standards specified in
the North Carolina Instructional Technology Plan as developed and approved under G.S. 115C-
102.6A and G.S. 115C-102.6B,

(b) A lease purchase contract under this section creates in the local board the right to
possess and use the property for a specified period of time in exchange for periodic payments and
shall include either an obligation or an option to purchase the property during the term of the
contract. The contract may include an option to upgrade the property during the term. A local
board may exercise an option to upgrade without rebidding the contract,
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(c)_An installment purchase contract under this section creates in the property purchased a
security interest to secure payment of the purchase price to the seller or to an individual or entity
advancing moneys or supplying financing for the purchase transaction. '

(d) The term of a contract entered into under this section shall not exceed the useful life of
the property purchased. An option to upgrade shall be considered in determining the useful life of

the property.

(e) A contract entered into under this section shall be considered a continuing contract for
capital outlay and subject to G.S. 115C-441(cl).

(f)_A contract entered into under this section is subject to Article 8 of Chapter
WMM‘M

Wmmw&———m
Mﬂw@
amount financed during any three-year period is no -W
($250,000) or is no greater than three times the local board's annual State allocation for classroom

i i i i i hichever is less. The local board shall submit
. rincipal and interest paid and the amount of outstanding obli ation
concernine these contracts as part of the annual budget it submits to its board of cou
commissioners under Article 31 of this Chapter,

(h) No contract entered into under this section may contain a nonsubstitution clause that
restricts the right of a local board to:

(1)  Continue to provide a service or activity: or .

2) &@Mo_vide_asu_bsﬁ___tmfmmmmmmmm

the contract.

(i)_No deficiency judgment may be rendered against any local board of education or any
unit of local government, as defined in G.S. 160A-20(h). in any action for breach of a contractual
obligation authorized by this section, and the taxing power of a unit of local government is not and
may not be pledged directly or indirectly to secure any moneys due under a contract authorized by
this section."”

Sec. 15. The Information Resource Management Commission shall develop and
annually revise guidelines for determining the useful life of computers purchased under G.S.
115C-528.- The Division of Purchase and Contract shall develop and periodically revise guidelines
for determining the useful life of automobiles, school buses, and photocopiers purchased under
G.S. 115C-528. The Local Government Commission shall develop and periodically revise
guidelines for determining the useful life of mobile classroom units purchased under G.S. 115C-
$28. Guidelines for computers and photocopiers shall include provisions for upgrades during the
term of the contract. The Information Resource Management Commission, the Division of
Purchase and Contract, and the Local Government Commission shall provide their respective
guidelines to the State Board of Education by November 1, 1996. The State Board of Education
shall provide the guidelines to local boards of education by January 1, 1997.

Sec.15.1. (a) State Board of Education shall develop and implement a pilot
program allowing selected local school administrative units to purchase supplies, equipment, and
materials from noncertified sources. In developing the program, the State Board shall
collaborate with the Department of Administration on establishing standards, specifications, and
any other measures necessary to implement and evaluate the pilot program. The State Board shall
initially select twelve (12) local school administrative units that are diverse in geography and sizeto
participate in the pilot program. If the State Board thereafter determines that the pilot program is
effective, efficient, and in the best interest of the public schools, the State Board shall have the
authority to expand the pilot program to additional local school administrative units.
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(b)  Local school administrative units participating in the pilot program shall have
the authority to purchase the same supplies, equipment, and materials from noncertified sources as
are available under State term contracts, subject to the following conditions:

(1)  The purchase price, including the cost of delivery, is less than the cost

under the State term contract,

(2)  The cost of the purchase shall not exceed the bid value benchmark

established under G.S. 143-53.1; :

(3)  The local school administrative unit documents in writing the cost savings;

and :

(4)  The local school administrative unit shall provide annually by August 15 an

itemized report of the cost savings to the State Board of Education.

(c)  The requirements listed in subsection (b) of this section shall not apply to
purchases from noncertified sources that fall below the economic ordering quantity of a State term
contract.

(d)  The State Board of Education shall provide to the Department of
Administration copies of the itemized annual reports produced by the local school administrative
units participating in the pilot program. The State Board shall evaluate the information provided by
the participating units and shall report its findings and recommendations to the Joint Legislative
Education Oversight Committee by October 1, 1997, and annually thereafter.

Sec. 16. G.S. 115C-326 reads as rewritten:

"§ 115C-326. Performance standards and criteria for professional employees;
law suits arising out of this section. :

(a) The State Board of Education, in consultation with local boards of education, shall
develop uniform performance standards and criteria to be used in evaluating professional public
school employees. It shall develop rules to recommend the use of these standards and criteria in
the employee evaluation process. The performance standards and criteria may be modified in the
discretion of the Board.

Local boards of education shall adopt rules to provide for the evaluation of all professional
employees defined as teachers in G.S. 115C-325(a)(6). All teachers shall be evaluated annually
unless a local board adopts rules that allow specified categories of teachers with career status to be
evaluated less frequently. Local boards may also adopt rules requiring the annual evaluation of
other school employees not specifically covered in this section. Local boards may develop and use
alternative evaluation approaches for teachers provided the evaluations are properly validated,
Local boards that do not develop alternative evaluations shall utilize the performance standards and
criteria adopted by the State Board of Education, but are not limited to those standards and criteria.

(b) If any claim is made or any legal action is instituted against an employee of local
school administrative unit on account of an act done or an omission made in the course of the
employee's duties in evaluating employees pursuant to this section, the local board of education, if
the employee is held not liable, shall reimburse the employee for reasonable attorney's fees.

Sec. 17. G.S. 115C-47 is amended by adding a new subdivision to read:

"(33a) To Approve and Use Textbooks Not Adopted by State Board of

Education. -- Local boards of education shall have the authority to select,
procure, and use textbooks not adopted by the State Board of Education
as provided in GS. 115C-98(b1)." '

Sec. 18. G.S. 115C-85 reads as rewritten:

"§ 115C-85. Textbook needs are determined by course of study.

When the State Board of Education has adopted, upon the recommendation of the
Superintendent of Public Instruction, a standard course of study at each instructional level in the
elementary school and the secondary school, setting forth what subjects shall be taught at each
level, it shall proceed to select and adopt textbooks.
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As used in this part, 'textbook' means systematically organized material
comprehensive enough to cover the primary objectives outlined in the standard course of study for
a grade or course. Formats for textbooks may be print or nonprint, including hardbound books,
softbound books, activity-oriented programs, classroom Kits, and technology-based programs that
require the use of electronic equipment in order to be used in the learning process. v

Textbooks adopted in accordance with the provisions of this Part shall be used by the
public schools of the State except as provided in GS, 115C-98(b1)."

Sec. 19. G.S. 115C-98 reads as rewritten:
"§ 115C-98. Local boards of education to provide for local operation of the -
textbook program, the selection and procurement of other instructional materials,
and the use of nonadopted textbooks.

(a) Local boards of education shall adopt rules not inconsistent with the policies of the
State Board of Education concerning the local operation of the textbook program.

Local boards of education shall adopt written policies concerning the procedures to
be followed in their local school administrative units for the selection and procurement of
supplementary textbooks, library books, periodicals, audiovisual materials, and other
supplementary instructional materials needed for instructional purposes in the public schools of
their units.
~ Local boards of education shall have sole authority to select and procure supplementary
instructional materials, whether or not the materials contain commercial advertising, to
determine if the materials are related to and within the limits of the prescribed curriculum, and to
determine when the materials may be presented to students during the school day. Supplementary
materials and contracts for supplementary materials are not subject to approval by the State Board
of Education. -

Supplementary books and other instructional materials shall neither displace nor be used to the
exclusion of basic textbooks.

(b1) Local boards of education may:

(1)  Select, procure, and use textbooks that have not been adopted by the State

Board of Education for use throughout the local school administrative unit
for selected grade levels and courses: and

- (2) WMMQLL—WMM
105.22 that include provisions for using textbooks that have not
been adopted by the State Board of Education for selected grade
levels and courses.

All textbook contracts made under this subsection shall include a clause granting to the local
board of education the license to produce braille, large print, and audiocassette tape copjes of the
textbooks for use in the local school admi nistrative unit,

(c) Funds allocated by the State Board of Education or appropriated in the current
expense or capital outlay budgets of the local school administrative units, may be used for the
above-stated purposes."”

Sec. 20. G.S. 115C-112 is repealed. :
Sec. 21. G.S. 115C-391 is amended by adding a new subsection to read:
otwithstanding the provisions of this section, the policies and roced

discipline of students with disabilities shall be consistent with federal laws and regulations.

CONFORMING CHANGES :
Sec. 22. G.S. 115C-105.3 reads as rewritten:
"115C-105.3. Purpose.
The purpose of the Commission is to develop high and clearly defined education standards
for the public schools of North Carolina. These standards shall specify the skills and the
knowledge that high school graduates should possess in order to be competitive in the modern
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economy. The purpose of the Commission is also to develop fair and valid assessments to assure
that high school graduates in North Carolina meet these standards. No later than the Spring

~ semester of the year 2000 or as soon as the State Board of Education adopts the standards and
system of assessments, every graduating high school senior shall be required to achieve these
standards as a condition for receiving a diploma.

These high standards and assessments shall focus on the key skills needed by students as
they strive to be successful after high school and shall reflect the high expectations for every .
student demanded by the State's education mission in G.S. 115C-81(a) and G.S. 115C-105.20.
Once these key skills are identified, parents, teachers, and the entire school community should be
encouraged to help each student meet the student's fullest potential.”

Sec. 23. G.S. 115C-238.23 reads as rewritten:
*§ 115C-238.23. Implementation by local school boards.

If a school administrative unit decides to proceed with the project the following procedures
shall be followed:

(a) The local board in a participating local school administrative unit shall select a school
building that is under construction as its first school under the project.

(b) The local board shall issue a request for proposals for leadership teams to bid to
operate the selected school. A team shall mean three or more individuals. To reflect the diversity
required to implement the purpose of the project defined in G.S. 1 15C-238.22, the abilities and
experience of team members may include: administrative and educational policy and planning
skills; familiarity with technology for schools; management and classroom experience; and
familiarity with the needs of diverse and special populations. One member shall be designated as
the principal or leader of the team. At least twenty-five percent (25%) of the team members shall
be certificated in accordance with the regulations of the State Board of Education.

Team members awarded the contract shall, if not already, become employees of the local
board and become subject to local personnel policies.

(c) The request for proposals shall include the following minimum requirements:

(1) A statement of principles that the local board wants the bidding teams to
address;

(2) A specified amount of money available for the operation of the building,

- which amount shall be within the limits of funds available for the size of
school being opened for bid; ’

(3) A framework for accountability plans by which the success of the
project site can be measured, which accountability plans shall include the
student performance indicators adopted by the State Board of Education
pursuant to the School Improvement and Accountability Act of 1989, and
shall include factors such as student, parent, and employee satisfaction,
parental involvement, community service, and evidence of a focus on
developing thinking and reasoning skills;

(4)  The student population of a Genesis school shall be representative of its
Jocal school administrative unit, shall be racially balanced, and students
shall be assigned on a geographic basis;

(5)  The mission of the school shall not establish religion nor prohibit the free
exercise thereof insofar as that is permitted in a public school by the North
Carolina and United States Constitutions; and :

(6) Bidding teams shall address how the criteria listed in G.S. 115C-81(b) wili
be met or varied by the Genesis program. '

The local board may include other requirements in the request for proposals.

(d) The local board shall secure private funding for any additional non-State and nonlocal
funds required for the project before awarding a contract to a team to operate the selected school.

(¢) The local board shall appoint an advisory committee composed of educators, elected
gfﬁcial;B, Eﬁerﬁlst; of children enrolled in the local school administrative unit, and community leaders
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from within and without the local school administrative unit to screen proposals for the school
building and to make recommendations to the local board of education on the proposals.

The local board shall consider the recommendations of the advisory committee and shall
award the contract. All contract negotiations and the award of the contract shall be conducted in
open session notwithstanding G.S. 143-318.1 1(2)(9). The contract shall be for a term not to
exceed four years. It may be terminated by the local board at any time for any reason it deems
sufficient; it may be terminated by the team for any reason it deems sufficient, but only at the end
of a school year and only with 60 days' written notice to the local board of education. ~

() The team that receives the contract shall interview and select all personnel for the
building. The team may select personnel from the current employees of the local board. All
teachers employed in a Genesis school shall hold or be qualified to hold a certificate in accordance
with the regulations of the State Board of Education or the School Improvement and Accountability

"Act of 1989. The local board shall hire those persons selected by the team so long as those

positions are within State, local, and other funds approved for this project by the local board. In
no event shall a local board dismiss or demote any employee pursuant to G.S. 115C-325(e)()1.
as a result of a Genesis project.

Hiring shall take place no later than July 1, prior to the opening of the new building. The
team shall begin conducting training and planning sessions as staff is hired.

The local board or the management team may employ noncertificated persons on a
temporary basis or for special projects.

(g) The participating school building team shall initiate a comprehensive accountability
program immediately. The results shall be published annually and compared to those of traditional
schools. '

(h) After the third and fourth years of the project, the local board shall review student
achievement results of the existing project site. After the fourth year of the project the local board
may decide whether to continue the project in the first school and whether an additional building
within the school system shall be added to the project. If the board decides to expand the project to
a second school the procedures outlined in this section shall be followed.

The second school chosen for the project shall be an existing school that is producing
below average results in student achievement as compared to other schools in the unit. Criteria
which may-be considered to evaluate student achievement may include: test scores, the success of
graduating students, attendance, graduation and dropout rates, the numbers of children enrolled in
free lunch or Chapter 1 programs, the education level of the parents of children enrolled in the
school, the teaching experience of the school staff, and whether the building has been successful in
meeting the goals of the systemwide plan developed in accordance with the School Improvement
and Accountability Act of 1989."

Sec. 24. G.S. 115C-238.31(a) reads as rewritten:

"(a) Local school administrative units are encouraged to implement extended services
programs that will expand students’ opportunities for educational success through high-quality,
integrated access to instructional programming during nonschool hours. Extended services
programs may be incorporated into school improvement plans developed in accordance with
G.S. 115C-105.22. Calendar alternatives include, but are not limited to, after-school hours,
before-school hours, evening school, Saturday school, summer school, and year-round school.
Instructional programming may include, but is not limited to, tutoring, direct instruction,
enrichment activities, study skills, and reinforcement projects.” :

Sec. 25. G.S. 115C-276(q) reads as rewritten:

"(q) To Assign School Principals. -- Subject to local board policy, the superintendent
shall have the authority to assign principals to school buildings. When making an assignment, the
superintendent shall consider (i) whether a principal has demonstrated the leadership ability to
increase student achievement at a school where conditions indicated a significant risk of low
student performance; and (ii) how to maintain stability at a school where, during the time the
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principal has been at a school, there has been significant improvement on end-of-course or end-of-

. grade tests and other accountability measures developed by the State Board of Education.”

Sec. 26. G.S. 115C-302(e) reads as rewritten:

"(e) Itis the policy of the State of North Carolina to enhance the teaching profession by
providing teachers with career opportunities that do not remove them from the classroom; to
encourage the development and implementation of a professional salary schedule that complements
the system of differentiation; to have salaries of professional educators in elementary and
secondary schools based upon performance, degree attained, differentiation and the needs of the
local school administrative unit; and to begin, in the school year beginning in 1986, a differential
salary system based upon performance, differentiation, Jocal availability of classroom teachers,
geographical location of the employing local school administrative unit and such other factors as
the Iocal board of education shall deem necessary.

Performance shall be measured by evaluations which are administered pursuant to G.S.
115C-326. Differentiation shall be based upon superior performance over a period of time plus
other responsibilities. Needs of the local school administrative unit over and above the standard
course of study shall be defined by the Jocal board of education exclusively funded from revenues
provided at the discretion of the board of county commissioners or from other local funds under
the control of the local board of education.

Each salary may include a local variable component, determined locally and based upon the
needs and condition of the local school administrative unit. This local variable component shall be
paid from local revenue.” :

Sec. 27. Notwithstanding G.S. 115C-105.21A(1), the State Board of Education
shall authorize pilot projects in the Mecklenburg County School Administrative Unit and in the
Burke County School Administrative Unit so that the boards of education in those units may use
State funds from the allotment for teacher assistants for certificated teachers in order to reduce class
size or the student-teacher ratio in kindergarten through third grade, in accordance with school
improvement plans developed under G.S. 115C-105.22. No waivers from the State Board of
Education are required for this use of funds.

—--STREAMLINE APA FOR ABC PLAN

Sec. 28. (a) G.S. 150B-21.2(a)(1) shall not apply to proposed rules adopted by
the State Board of Education if the proposed rules are directly related to the implementation of this
act. '

(b) Notwithstanding G.S. 150B-21.3(b), a permanent rule that is adopted by the
State Board of Education, is approved by the Rules Review Commission, and is directly related to
the implementation of this act, shall become effective five business days after the Commission
delivers the rule to the Codifier of Rules, unless the rule specifies a later effective date. If the State
Board of Education specifies a later effective date, the rule becomes effective upon that date. A
permanent rule that is adopted by the State Board of Education that is directly related to the
implementation of this act, but is not approved by the Rules Review Commission, shall not
become effective.

() G.S.150B-21.4(b1) shall not apply to permanent rules the State Board of
Education proposes to adopt if those rules are directly related to the implementation of this act.

(d) The State Board of Education shall determine whether a proposed rule is
directly related to this act based upon a finding that there is a rational relationship between the
proposed rule and specific provisions of this act. A proposed rule may create, amend, or repeal a
rule. The State Board shall indicate in the notice of proposed text that the rule is directly related to
the implementation of this act and that the Board is proceeding under the authority granted by this
act.

(e) The State Board of Education shall provide written notice to all boards of
county commissioners and all local boards of education of proposed rules that are directly related to

the implementation of this act and that would affect the expenditures or revenues of 2 unit of local
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government under G.S. 150B-21.4(b). The notice shall state that a copy of the fiscal note may be
obtained from the State Board.

) (f) This section shall not apply to Sections 11-15.1 of this act.
-—REPORTING _

: Sec. 29. (a) The State Board of Education shall submit a progress report to the
Joint Legislative Education Oversight Committee by December 15, 1996, regarding the
implementation of this act including accountability system performance standards, implementation
plans for grades 9 through 12, the rules and guidelines adopted under this act, reliability and
validity of assessments used for the purpose of this act, and an evaluation of the pilot programs
developed under Section 17.10 of Chapter 507 of the 1995 Session Laws.

(b) Beginning October 15, 1997, and annually thereafter, the State Board of

Education shall submit reports to the Joint Legislative Education Oversight Committee regarding
the continued implementation of this act. Each report shall include information regarding the
composition and activity of assistance teams, those schools that received incentive awards, those
schools that were identified as low-performing, school improvement plans found to significantly
improve student performance, personnel actions taken in low-performing schools, and
recommendations for additional legislation to improve student performance and increase local
flexibility. A
o v (c) The State Board of Education shall develop a plan that encourages teachers to
seek employment or remain employed in schools that have been identified as low-performing under
CS. 115C-105.30. The plan shall include recommendations regarding additional compensation for
(i) newly recruited teachers, and (ii) currently employed teachers whose students have shown
significant improvement in academic performance. The State Board shall submit its plan to the
Joint Legislative Education Oversight Committee by December 15, 1996.

Sec. 30. G.S. 143-57.1 reads as rewritten:

"§ 143-57.1. Furniture requirements contracts.

(a) To ensure agencies access to sufficient sources of furniture supply and service, to
provide agencies the necessary flexibility to obtain furniture that is compatible with interior
architectural design and needs, to provide small and disadvantaged businesses additional
opportunities to participate on State requirements contracts, and to restore the traditional use of
multiple award contracts for purchasing furniture requirements, each State furniture requirements
contract shall be awarded on a multiple award basis, subject to the following conditions:

) Competitive, sealed bids must be solicited for the contract in accordance
with Article 3 of Chapter 143 of the General Statutes unless otherwise
provided for by the State Purchasing Officer pursuant to that Article.

) Subject to the provisions of this section, bids shall be evaluated and the
gontract awarded in accordance with Article 3 of Chapter 143 of the General

tatutes.

(3)  For each category of goods under each State requirements furniture
contract, awards shall be made to at least three qualified vendors unless the
State Purchasing Officer determines that three qualified vendors are not
available or that it is in the best interest of the State to make fewer awards.
The State Purchasing Officer, subject to the approval of the Board of
Award, shall state his reasons in writing for making fewer awards and the
written documentation shall be maintained as part of the bid file and subject
to public inspection.

@) An agency may purchase from any vendor certified on the contract but shall

ake the most economical purchase that it determines meets its need
ice, compatibility, service. delive ight charges,
actors that it considers relevant.
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(b) For purposes of this section, ‘furniture requirements contract' means State requirements
contracts for casegoods, classroom furniture, bookcases, ergonomic chairs, office swivel and side
chairs, computer furniture, mobile and folding furniture, upholstered seating, commercial dining
tables, and related items." _

Sec. 31. With respect to a furniture requirements contract that is not currently
under G.S. 143-57.1, an agency may purchase from any vendor certified on the contract but shall
make the most economical purchase that it determines meets its needs, based upon price
compatibility, service, delivery, and other factors that it considers relevant. i
-—--EFFECTIVE DATES

Sec. 32. (a) Section 15.1 of this act becomes effective July 1, 1996, and applies to
State term contracts for which bids or offers-are solicited on or after that date.

(b) The remainder of the act is effective upon ratification.

(c) Part 3 of Article 8B of Chapter 115C of the General Statutes, as rewritten in

Section 3 of this act, applies to any school that has any grades of kindergarten through eighth grade

beginning with the 1996-97 school year, and to the remaining schools beginning with the 1997-98
school year. The State Board shall establish appropriate deadlines for the development of school
improvement plans after July 1, 1996.

In the General Assembly read three times and ratified this the 21st day of June,
1996.

DENNIS A. WICKER

Dennis A Wicker
President of the Senate

HAROLD J. BRUBAKER

Harold J Brubaker
Speaker of the House of Representatives
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WHERE TO CALL

Division of School Improvement

School Assistance Services

Analyze and interpret test data ,

Confer with local school improvement team .
Develop summary of findings and indicate actions and services based on the schools’
identified needs

Serve as DPI liaison to schools/systems requesting services

For elementary schools -- JoAnn Sanderson (919) 715-2209
For middle schools -- Patti Smith (919) 715-2220-
Effective Practices

Identify research-based instructional strategies and educational programs based on needs
identified in school assistance plans

Identify promising practices for all schools

Assist schools in validating programs through the National Diffusion Network (NDN)
Manage NDN and showcase programs

Develop documents on effective and promising practices

Disseminate information on effective and promising practices

Sylvia Massey, Section Chief (919) 715-1733

Staff Development Coordination

Develop standards for quality professional development activities

Participate actively in the development of assistance plans as they relate to local school
improvement plans

Manage and coordinate professional development activities for designated schools
Identify resources and trainers for professional development activities in which the
Department is not providing direct assistance

Main Number (919) 715-1865

Student Support

Provide training on policies and procedures pertaining to dropout data collection and
reporting

Assess school-based prevention and intervention initiatives and recommend ways to ensure
continuous improvement of program outcomes
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. ‘Assist schools in identifying program improvement opportunities to prevent alcohol and
substance abuse

. .Consult with school administrators on laws and administrative procedures pertaining to
school health services '
. Consult with school social workers on effective programs and services that support local

efforts to improve student outcomes

Main Number ’ (919) 715-1635

Instructional Support - Safe Schools

. Assist with the actual and perceived safety, security, and accessibility of the school
. Promote acceptance and respect between and among individuals an groups in schools
. Improve adaptation and individualization of instruction to meet student needs
. Design programs and services to address prevention and early identification of learning
and behavior problems
. Enhance parental involvement
. Assist with development and use of efficient and effective student assistance teams
. Interpret state and federal laws and guidelines related to support services for students
Dennis Stacey, Section Chief (919) 715-1632
Main Number (919) 715-1890
Division of Instructional Services
English Language Arts ,
Jan Williamson (919) 715-1875
Mathematics and Science
Main Number (919) 715-1870
Michael Kestner, Section Chief (919) 715-1862
Arts Education, Healthful Living, Driver Education
Main Number (919) 715-1818
Artie Kamiya, Section Chief (919) 715-1824
Second Languages/English as a Second Language, Information and Computer Skills
Main Number (919) 715-1677
Social Studies
Doug Robertson (919) 715-2977

Biotechnology, Health Care and Career Development

Main Number (919) 715-1765
Nancy Raynor, Section Chief (919) 715-1765
Q
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Industrial Technology and Human Services

Main Numbers 919) 715-1771
' (919) 715-1706

Rebecca Payne, Section Chief (919) 715-1764

Business and Marketing Skills

Main Number , ©(919) 715-1666

Kenneth Smith, Section Chief (919) 715-1661

Division of Accountability and Testing

Accountability Division

Main Number (919) 715-1348
Testing Section

Overall Testing Issues

Mildred Bazemore, Section Chief (919) 715-1182
Rules and Regulations Regarding Testing

Doris Tyler (919) 715-1216
Helpdesk

Karen Davis 919) 715-1215

Iowa Test of Basic Skills

National Assessment of Education Progress

Local Option Testing

Rod Moore (919) 715-1186

Policies and Procedures for Testing, Exceptional Children Testing
Monica Geary (919) 715-1195

Linking Studies, Statistical Analyses
Ellie Sanford (919) 715-1214

Writing Tests, Open-ended Tests
Daisy Vickers (919) 715-1194

Test Data Collection, SCANXX Program
George Stubblefield (919) 715-1187

Testing and Accountability Reporting

Cassandra Atkinson (919) 715-1184
Educational Research and Evaluation Consultant
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Ken Barbour, Computing Consultant (919) 715-1225

Evaluation

Carolyn Cobb, Section Chief (919) 715-1351
Division of Exceptional Children
Main Number (919) 715-1566
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